Lessons for Teachers on
The Making of Milwaukee: The Next Chapter
Curriculum for Grades 5 — 12

Essential Questions

Essential questions are designed to engage students in thoughtful deliberation of significant human
issues embedded in history and the human expenence such as:

1. What makes a place a nelghborhood?

2, Why dopesple move to new places?

3. What are Milwaukee s positive clharacterlstics and challenglng problems?

4. What actlons can | take to celebrate Milwaukee s positive charact erlstlcs and address the ¢ hallen glng

preehle ms?
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Invitational Activities

Imvitational activities are designed to introduce the unit and can be completed prior to viewing the video
chapter. The activities invite students into previewing, predicting or imagining the themes for the
learming activities and are intended to bridge content to students” current Lives,

INVITATIONAL ACTIVITY 1: THE MAKING AND *UN"™ MAKING OF MILWAUKEE.,
WISCONSIN, AND THE NATION

. Have students recall a time in their lives when they felt divided over something. This could be an
intemal division when trying to make a eritical decision, a division between themselves and a friend or a
family member over something important to each person, or a division between themsel ves and someone
they did not know — a dispute. After a moment of “individual think time,” elicit students” verbal or
written responses to these questions:

* What was the division (3 words or less)?
*  What did it feel like to be divided?

*  How did yvou attempt to resolve this division?

*  How effective was your solutlon?

*  Would vou have tried something differently to avodd/resolve this dbdslon? Whywhy not?
I. Ask students to share their responses with another student or in small groups.

3. Explain that:

woodBIEF CaririR R RITY, SErke, and oo Rave ecperienced significans divisien s over the past decade. The
aivisions shaitla mod mecessarily be simple right and wrong sides or ek and wivlie simple issies.
Ivivions offen represend many podnis on o confinim between:  Nheral & convervative, democral &
repaiblican, clien & lmmigran, sie.

5. Then, dmwing on students " initial responses to the questions above, have students share how their
feclings about being divided and ways they tried to resolve their divisions might help to
undemstand the recent and complex community, state and national divisions Americans
experienced over the past decade.

INVITATIONAL ACTIVITY 2: *“MOVING TOA NEW LOCATION™

I. Write these words with or without defini tions on the board:
i American Clizen
b. Do dgr amt
¢, Refugee
d.  Migramt



1. Ask students to explain in their own words
a.  What do each of these words mean?
k. How are the terms simdlar/diffe rent?

NOTE to TEACHERS: If students are unclear of the meanings within this activity, laok up definitions in a
dictionary and have a brief discussion af similarities (differences.

1. Havestudents, as individuals, take a few moments of “frdividual think rime™ to note their thoughts
ahout the following questions:
*  What are varlous reasons people move to new places/locations?
*  How might the moving experlences be different for
o You?
oA lonkgrant ?
o A refugee?

4. Havestudents turn to their neighbor and share their initial thoughts about the questions above.
5. Discuss students” initial perceptions as a whole class.

. Post these words on the board to highlight the differences:
A Mibgrathon (Do kgeant )
b. Forced Migraton (Refugee)
. Asylum

7. FORECAST: COMING SOON!! The class will watch a film, “The Making of Milwaukee: The
Newt Chapter” that portrays the city of Milwaukee, the people who live inand are moving to Milwaukee
and the positive chamcteristics and problems that people experience when they move to Milwaukee. Tell
students you want them to be prepared to think more about what they hear and see in the film as it relates
bo immigrants/refug ees.

INVITATIONAL ACTIVITY 3: MILWAUKEE: FORBETTER OR WORSE —
CELEBRATE OR CHANGE?

I.  Ask students to turn to their neighbor or small group to bminstorm answers to this question:

*  What do yvou belleve are some of the positive charactertics aud challenging problems of Hving in
Milwaukee?

2. Have paims/groups
a) Make a 4 Column-Chart to list five positive characteristics in column | and 8 mtionale
for each positive charactenstic in column 2.
b} Five challenging problems and students " rationale should be placed in columns 3 & 4,
respectively.
¢! Student groups should be prepared to share a few items on their list with the class.
Record student responses for ALL to see

NOTE T TEACHERE: CAUTION snwlents rthar since we are ol sonfguee and eave aifferens [ife experiences,
clesmates are Whely fo differ n twedr percepiions of wiud (8 posifivedeallenging and 0us aefivity 5 desipned g
ervdele Gnifieed JEsr of verbeiis e spdions T peostd Sonkdng ool air cife A vadely af perespiions (5 QK ad
merfairnd. . For excple, some e ke ceririn books, meovies, By, el Ohers e e )

3. Probe students” thinking about their reasons for placing items in the positive/challenging columns.
Ask probing questions, such as:



*  “What lave you seen, heard, or experlenced that leads vou to say this is a positbve/challe nging
aspect of Milwaukee?"

* I ywou were to rank order those positive charaeter ktics that deserve colelration what 1te ms would
b dm your top five chioloes?  Top & challenging problems that e elt chamge?

4. FORECAST: COMING SOON! The Making of Milwankee: The Next Chapter, the most recent
film chapter in the Milwankee Public Television (MPTV) senes devoted to Milwaukee history.
a)  John Gurda, a Milwaukee histonan, identifics some of Milwaukee s most positive and
challenging characterities. He calls some of the challenges or pmblems, “widening gaps.”
b1 We will compare our initial brainstorm list with the positive e haracteristics and challenging
preblems of Hfe ln Milwaukee identificd inihe film.

Film Response Activities

Film response activities follow the viewing of The Making of Milwawkee: The Nex Chaprer. The
activities vary in levels of difficulty and required student engagement. They are independent activities, so
use as many of them and in any order you desire.

FILM RESPONSE ACTIVITY 1: IMMIGRATING TO MILWAUKEE
1. Using the following photographs, mswer the following questions in writing:
A Whoare Miwaukee immdgrants? (SEE LANGUAGES SPOKEN in MPS, APPENDIX B)

b. Why dopesple lmmigrate to Milwaukee?

. Imwhat ways do you belleve this has stayed the same andSor ¢ hanged over time?  Why?
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hitp: e wiscons Inhistory. org Uonten Laspe FdsMNay=[N:
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FILM RESPONSE ACTIVITY 2: IMMIGRANT or REFUGEE?

. Immdgrants and Refugees? Read the article: hitpseowowcnmoomy 20 1407/ 15 /'us |m|11|_r.1n1

L..J;u...s.J._d.J;un.Lu_n._l.l:ﬁL.LJJuJJl and watch:

Have students complete a Venn diagram to describe the similarities and differences betwreen an
Immlgrant and a refugee.,

: "7(

3. Instruct students to write a brief paragraph on the back of the diagmam to deseribe their thinking
and'or verhally explain their thought=s with the class, small group ora classmate.

Ik




FILM RESPONSE ACTIVITY 3: MIIWAUKEE'S NEIGHBORHOOD DIVERSITY

l. Ask students to use ideas they learned from The Making of Milwankee: The Next Chaprer film chapter
and their back ground knowledge to answer the following question:

* What does It mean to vou when pesple say that Milwaukee is a diverse place?

MOTE TOTEACHERE: Sowe soedenty mury focus o Dhe dfferances i race aimd etforie i Sovive seay fiwcics aur
differeny s be-eo oinaen & greips, N alversine of opdilour, She range of Bacslne sg aomad Sralicsfey, o ente rgriime il
vertie s Expeoreneouiage a rare of respaises. Coniraoisease Sl alversiy nvolves many different
clrrarc e riviles fraclalderhnde, religivis, sectal insgdinbons, economic, gecgraphie, age, bongiages ene b

2. Explain that the diversity of Milwaukee's neighbothoods, both intemally and in relation to one
another, often serves as a smaller model of the broader diversity of the Milwaukee in general.

3. Read or pmject the following excerpt about the Washington Heights neighborhood.
SEE APPENDX D} FOR the FOLLOWING QUOTES on a SINGLE PAGE

" Whea pesidents ave aaed T de e rdbe thety Belings for Washsigron Hefghis, ey sse e owoned Tove " wit
o frwgpive ey ek anny e ourmnairi iy e S wenilad Sl Breartening, " love oy e, Beve shis
s il P love Bodigr Jreve " These sefen ents of affee o are nad ey s e rseond. Move Hhan
ar ceariery affer Ooe (T sl vesfdents arrived, selel " is 50l gve owordd for Washinpton Heighie Soled
Twne s, A solied eirsenn. Soled insovicnions, Solialy resioboiind Sovd dese. Solia pows of pees shaaing
fepressivedy well-keps hoves ainad vards. These fuove Bees the deafor amvaciions since She fTms peors of
semlenrent i Washingfon Hefghes, and they repeesent o solid foiordarion for the Biricre of this siBai-
siilacrlni e (ki

MiPwvankee: Ciny of Nejpbordoods by John Gurda {Mibwaokes: Historic Milwaukee Incorpaorated ) © 20015

4. Ask students to describe some of the key characteristics of the Milwaukee neighborhood, Washington
Heights, hased on this passage. Pose these questions:
*  Based on this one paragraph, what would you say are Washington Helghts' characterlstics?
*  How does this description offer a llmlted perspective of this nelghbor bood ?
*  What does this nelghborhood descrliption suggest abowt the greater Milwaukee community?
*  What would vou need to do to get a more complete understanding of this nelghbor hood ?

5. To highlight a contrast in the diversity of Milwaukee nei ghborhoods, read or project the following
gxcerpts abowut the Sherman Park neighborhood that borders the Washington Heights neighborhood.
“The Sherman Park Covmon ity Assoelafion hes Fod o shorfape af issiies T adaiess sires I Dneeprion.
Dhegiretisberad ki pavagred Gre Thireensh Siveer sadiesiriad corvidor in gre 1980 %, Jeading ke o shurp Hse
G aemrenmpdaanent, porbeadordy G Ne areas rearest Bie rracks. The feeloaore orisis of tre early 20008 left
Shverunenn Pavk with Inenalveals o vercans foumes, ofien on sieeers where Srar were orerwise stronghodas of
pedele. Like berd apppdes v sive Jevrgrer Bewred, e alualonee of Bowrral-spes Jrs posed o serdous et fo ghe
av dgplefnrfonand % shaluiliry. "
Milwvaukee: Ciry of Neiphborfoods by John Gurda {Milwaukee: Historic Milwaukes Incorporated) © 3015,

. Topromaote further undestanding of the diversity within a Milwaukee neighborhood, read or project
thiz additional excerpt ahout the Sherman Park.

Ve paefest e xpression af diversify siofaced G B orsivne s gieearant ol Shevman Parl). As orfer
Jewish congrerarions moved b siluoban locarfons . Berh Jeluidah reovained in the old nefphborhond, and
5 Becarame o dineleics for new life Sheroran Park becane fre anly place (e MOwaikes (e Milwerikee, ol
e ifrarpes dn Sive Dldse el Srares, where youne conlel i o Reesdver mreal noike s iex s e S eni AFFse o Jrenir-
Fvenieling serdown, Ovbver fnspricrioons fodned Berk Felurelah i ooy alisrinesive conteiluifions fo the
v dpplebonrfrovand % vignliny. 5 Jowe pde % Hospdfad s gprown fo Become o medieal compde s of reglonal
foprfennee . The Marfew Keepnan Health Conter . _has boa pooviding padslie Tealth services since 1932
Cenrrrieanni 1y snennpefies. denve weked abfipenily g peverse the Smpaety af the fveelosiire erisiz Shevian
Park irself venring the weighlerivod & green focal pedid oo (55 cenferpiece 15 the Mary Rvan Bovs &
Corrds "Clicls, of enior s seniiice fow Bie o olminanid 5 i el



Milwvaukee: Ciry of Neiphborfoods by John Gurda {Milwaukee: Historic Milwaukes Incorporated) © 3015,

7. Ask students to contrast this description of the Sherman Park neighborhood with the previous
description of the Sherman Park neighborhood.  Pose these questions:

*  What are some of the most notable differences between the twoe paragraphs?

*  What could the deseriptions of this nelghborhood suggest alvowt greater Milwaukee?

B. Conclude discussion of these excerpts by emphasizing that the differences between and within
Milwaukees neighborboods highlight the Milwaukee’s broad diversity and that diversity involves a
wide range of chamctenistics {raclaliethnle, relighus, soclal Institutions, econsmic, geographic, age, ete.)

NOTE to TEACHERS: Stvess that & &y crivical fo wod generalize abvons oy meighborhosdicity or people
fiving in o melghborhoed/city withond doing (n-depil reseanch.

FILM RESPONSE ACTIVITY 4: IDENTIFY POSITIVE and CHALLENGING
MILWAUKEE CHARACTERISTICS through FILM & DATA ANALYSIS - Parts [ &I11

Pt
{. Before students view the latest “Making of Milwawkee: The Next Chapter ” film chapter, share that
the goal is to identify Milwaukee's positive characten stics and challenging problems, or as the latter
is highlighted by John Gurda, the namrator, *Widenlng Gaps.™ Fhus acifviry ey fake 2 elass periods.

= GOTO: Toacoess the film chapier andior the film scrips GO TO:

wwu themakingofmilwankes. com Click vn “ e the Classraom ™

? Directstudents to use a 4-column graphic arganizer {see example below) to note positive and
problematic Milwaukee chamcteristics identified in the film and'or script in the 1 and 3« columns,
T T i eWing (OFTION: Stwdents list

They are NOT to fill out other columms {2 & 4) until after viewing the film,
paositive characteristics on one side of a sheet of paper and problems on the other side.)

[ Positive Charaeter lstlcs Evidenece Challenglng Problemns [ Evidence
YES N, Unsure YES, MOy, Unsure
l.
2.
3

3. After viewing, give students a minute to review/refine their lists in columns | & 3. Then have small
student groups compare lists and discuss how those positive chamcteristics and challenging problems
are/are not evident in their own neighborhood/s. If they perceive that there is evidence to support
the positive charactenistic or gap, they should write a descriptor (word or shont phrase) in the
Evidence column.  If not or unsure, write the words NO or Unsure.

4. To further the discussion, pose this question:
* O the ems lsted, which items deserve celebration and which merlt change?

5. Asa transition into an exploration of Milwaukee Data, explain that TOMORBEOW we will examine
Milwaukee Data.



Pr. 11 (Potential 2o class period: DATA ANALYSIS)

Imtroduce visual data or statistics that highlight Milwaukee's positive and challenging chamcteristics,

Explaln 1h:11 as a class, you will follow these three suidelines when working with data:
There Is a large amount of data avallable to flustrate many of Milwaukee s positive
characteristics and ¢ hallenglng problems

*  When speaking abowt slgnificant human Bswes, It i very important that people have actual data
to back up personal clalms.

*  Datacan be easly misinterpreted'mbused If not FULLY wnder stod.

I

[Ms=play Milwaukee data available in APFPENIDIX B to lighhight sigmficant Milwaukee statistics.
Model how to read and speak the data. Elicit student participation in reading and speaking the data.

= i} Tid:  Appendiv B:  Milwanker Aggregated Data

Explam that Appendix B Diata 1= “ageregated dote.”  Inother words,
“Aggregated data is gathered and reported In a summary form. Data reported in Appendix B |s
“aggregated data®y It represents Milwaukee as a whole. It ls NOT data that deseribes speclfic groups
of people or melghborhoods. “Nsaggregated Dafa® represents data broken down Into sub-categorles
related to specific groups, ages, et imleites, nelglhborhooeds, ete.

AFTER presenting the data in Appendix B, elicit students” pereeptions by posing these questions to
the whole class or individual students.

a.
h.
.
d

(-8

What does this overall or appregated data tell vou abouot Mibsasukes in general 7

What other data would you need to better understand the city of Milwaukee?

What issue woukl vou like to see changed/sddresed in vour neig hborho sl city ¥

How can you fnd out meore abaut haw issoes in positive and challenging stats have been sldresssd in
Milwaukers MNeighborhoods?

What could YU do to help? What organization could you join or create to sldress the change!
neetded

5. STOPor CONTINUE? Investigating significant Milwaukee issues can end here OR:

a.  Invite a nelghborhood assoclation representative to speak with the class,

SEE LEARKNING OUTSIDE the CLASSROMIM ACTIVITY #1.

b. Engage in DEEP Analysk of Current Milwaukee District Data to further understand positive
and challenging Milwaukee characteristics through disageregated data. SEE APPENIMX C.

Engage students in a SERVICE LEARNING PROJECT.

SEE LEARNING OUTSIDE the CLASSROOM ACTIVITY 2, or
GO TO: APPENDIX F

SERVICE LEARNING PROJECT—APPENDIX F
DEVELOP A SERVICE LEARNING PLAN
PARTICIPATE IN A SERVICE LEARNING PROJECT
REFLECT ON THE SERVICE LEARNING PROJECT




Then and Now Activities

Then and Now Activities are created to assure that the lesson content also connects with the current lives
and experiences of students.

THEN and NOW ACTIVITY 1: IT'S TIME TO DIG UP A CAPSULE OF
MILWAUKEE'S NEIGHBORHOODS 50+ YEARS AGO (AND CREATE A NEW ONE)

This activity is designed to help students better understand the history of Milwaukee neighborhoods right
after World War Il during the 40°s & S0°s. [tcan be used as a stand-alone activity but to connect the
learning to the present, teachers should consider doing the OFTIONAL Follow-Up Activity below:
Create a Current Day Time capsule.

Have students recall some of the content about different neighborhoods from The Making of
Milwankee: The Nexr Chaprer: Downtown, the East Side, Brewers Hill, Riverwest, Halyvard Park,
Lindsay Helghts, the Third Ward, Walker s Podnt, the Historic South Side, Bay Yiew, and the
Menomnmes Valley.

.-']HI!IIJIJIEI‘”H]I Hr.kl‘ul J.I'I'H'IJIMIT H'-'I?él‘ll'f .D're' & "Iﬂ.l'nmr.'::-r-r .lr-eu.l.l.l'r."?m JIM*EI'HI'- H’JI‘EII -e-.l:l'r-r.l & LN ||I?\-t' .rI!i'Jl'nlI'EII 44T
; : by John Gurda’
1M|Iu.3ul...-. Historic Mllu.aul..... [ncor proaated) £ 2001 5.

The teacher presents a box that serves as an imaginary time capsule from the post-World YWar 11
era with items that represent vanous neighborhoods in Milwaukee., Here are some examples of
items a teacher could put into the box:

Sherman Park: A list of famous alummn from Washington High School who grew up in the
Sheman Park arca during the 1940° & 1950 including former Senator Herb Kohl, Milwaukee
Brewer's owner, Allan “Bud” Sclig, and m.tﬂrl’.:{:nt Wlldl:']' A Imt nFAIunml HaIIuFPamf
Members can be found here: hip ; ¢ ; ik

Historic Third Ward: Photograph of [talian religious procession. A photograph can be found by
going to the Making of Milwaubee fmage Library and typing in *[talian Community and the
Blessed Virgin of Pompeii Church in the Third Ward.” Although slowly fading as an Italian
neighborhood, this was still the cultural bome of Milwaukee's [talian commumty in the 1950,

Downtown: A map showing the Margquette Interchange and freeway system as it led into
downtown. The Freeway system was proposed right after Warld War II but was built during the
1960°s. This article shows maps and describes the history of the freeway system: hitps




Merrill Park: A small dump truck to signify [-%4 construction that significantly altered the
neighborhood southem portion, a predominantly Insh neighborhood. The following article offers
some history about Mern |l Park if you do not have access to Milwankee: City of Neighborhoads
by John Gurda {(Milwaukee: Historic Milwaukee Incorpomated ) © 201 5: hiipy/archive. jsonline.com
enerainment findine-mibwsukess-irish-he an-2 940 L vn- [43TET] 25 himl

Concordia: An older looking college textbook or Concordia College memorahilia to represent
the location of Concordia College in this neighborbood. I".h:nr: information nbl:nut Thfh istory of
the college in this neighborbood can be found here: : sk
concordiaspe lunking himl

Washington Park: An animal figunne or stuffed animal {possibly a gorilla to represent the
famous gorilla, Samson) to show the Washington Park Zoo, Milwaukee’s onginal zoo, also
known as the Milwaukee County Zoological Gardens in 1953, It eemained in Washington Park
until 1% 3 when it moved to its current location, An article about the ornginal zoo can be found at

Brewer's Hill: A “Demolition in Progress™ sign to signify the mumber of homes and factories in
the Brewers Hill neighborhood tom down after WWII as the neighborhood fell into disrepair.
The following article offers some history about Brewer's Hill if you do not have access to
Milwankee: City of Neighborhoods by John Gurda (Milwaukee: Historic Milwaukee

Incorporated) © 2015:  hitp historichrewesshill com/history

Bay View: Photograph of tempomry housing community in Bay View after World War [I. Bay
View was a desired location for WW Il veterans who wanted homes upon arnving back in the
United States. F‘hnm;,mphf. amd information .11:u:|ut Thl*-'. tfmpnrm}' housing community can be
found here: : il g -

Lower East Side: A 1956 interview tmnscript to highlight the formation of the University of
Wizconsin-Milwmkee. An interview excerpt with 1. Martin Klotsche, the first chancellor of L'W-
blilwaukee, can be found here;

Menomonee Valley: A small gear {either an actual gear from a toy or item or a photogmph) to
represent the Falk Manufacturing Company, a continued leader in Milwaukee industry after
WWIL The following website offers a brief history of the Falk Manufacturing Company:

10



Historic South Side: A bridal veil to represent Historic Mitchell Street located in the Histonc
South Side was once a focal point of Milwaukee shopping after WW II, particularly mimerous
bridal shops and department stores. This article highlights this place as a center of bndal shops:

The following article is abowut Goldmann's before it closed soom after this article was created:

hitipe Vo weonytimes, oo AL 202 5 s i ssfaeainst-dds-a-mil waukes -store-adapts. himl

3. After students choose or receive an item, they should answer the following questions in writing:

* Why might this iem besignificant?
* What might this item represent about this Milwaukee nelghbor bieod after Wor ld War 117
*  What might this item represent about broader trends In the US after World War 117

*  How does this item of fer a Hmdted understanding of this nelghbor bood and Milwaukee after
Warld War 117

* Daoes thls dtem show change, contlmity, or both between World War 11 and the present day?
*  What questlonss do yvou have abouwt this nelghborhood?

*  What would you like to learn or see in this nelghbor bood ?

*  How could vou learn more abowt Mibvaukee melghborhoods?

4. Ask students to share their responses to the questions above with the rest of the class through a
presentation format like a brief speech, a formal essay, a slide show or informal class discussion.

5. The teacher may end this activity by asking students to pose this final question™:
*  What factors can lead to major nelghbor hoed clanges or cawse things to remaln the same?
*  Based on these factors, how mlght this impact the future of Milwaukee nelghlbor hoods?

a) Havestudents imagine they were asked to create a new time capsule representing
Milwaukee’s present-day unique neighbothoods. Ask them to choose one item representing
each neighborhood they have explored in the film or in the previous activity.

1



b

cl

d)

el

Students choose an item to represent a neighborhood characteristic that will help people,
years from now, understand what that neighborhood is like today. In place of an actual item,
students can find a photograph to place in a mock time capsule {a box).

Before presenting their item, students should write a paragraph that explains:

A, Why did vou choose the item?

b. Whatdoes this ltem represent about the nelghbor lood ?

. What nelghbor hoed ¢ laracterlstics are not belng represented by this ftem?

d. How mdght the ltem represent the Milwaukee nelghborhood In the fomre 25 S0, 100 vears)

Students read or summarize the pamgmph as they present their items.

The teacher might end the activity by leading a large group discussion with students asking
what is similar and different about the chosen items and the items they chose in digging up
the time capsule from the 1940°s and 1950 and what patterns and themes do these items

sugeest about the city of Milwaukee.

12



THEN and NOW ACTIVITY 1: PICTURE MILWAUKEE NEIGHBORHOODS

L.

Have students recall content about different neighborhoods from The Making of Milwaukee: The Nexr

Chapter: Downtown, the East Side, Brewer s Hill, Riverwest, Halyard Park, Lindsay Helghts, the Third
Ward, Walker's Podnt, the Historle South Side, Bay View, and the Menomones Valley.

Additional information about these neighborhoeds and other neighborhoods in Milwaukee can abo be found in
M fvveralee e Ol af Nedphileihunoals by John Gurda { Milwaukes: Historic Milwaukee Incomporated) © 2015,

2. Students follow links below to access images

of Milwankee’s nei ghborhoods, past and present:

{SEE APPENDIX E for one page visual of the following graphic)

Third Ward

THEM

MUY

Italian Community anad the Blessed Virgin of
Fompeii Church in the Third Ward

Heligious Procession at Festa Haliana held on Summerfest
Cirounds in the Third Ward

et A ww themaki ngo Frmi by aukee. com’ class room’
photo_large.cfim Tcat="& P=93

https:/ o nmi by aukee.om S eas onal Testivals farticl es’
Tt B0 16 i neup hinal

THEM

Automaobile at Kinnickinnic & Linmin Ave.

MUY

Bay View Art Bus Shelter on Kinnickinnic, Linooln &
o ll

hetpe: Sarchi ve. jsonline. comnew =" Vily aukeeTay-view -

largecfm? cat=1 Sp=6d5 arthus=shelter-w ould-hano r-city-workers-
i Ft=T3 6600 g =1 61 3786 95 html
Hillside
THEM NI
Hillside Housing Foruject Hilkide Terrace High Rise
vt A ww themaki ngo Frmi by aukee. com’class room’ http: e wohacmorg Hom eC omponents”
photo_large.cim feat=118p="704 Facility D rectory/ 10 X254
The Menomonee Valley
THEMN MO
Menomaones Valley Valley Fiehls in Menomaonee Valley
Tttpe A v theemalki nego Frmi by aubose. com class roo mf phaoto= https:Soday.marguetteodu 21701 marguette=-ins talls=
large.clfm? cat=9 &p= X0 s 50 nal =tdom e-at-v alley -fehls
Morth Foint
THEM NOW

Milwaukee Water Works North Point Flushing Station

Colective Lakefront Café

et A ww themaki ngo Frmi by aukee. com’ class room’
photo_larpesciiom Foat= 18 p=Xh

hettps: o nmai by aukee.co mhistory farticles urban-
spelunking =col ectivo=lakefront. him.

ownbown

THEN
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Looking West on Wisconsin Avenue West Wisconsin Avenue
et A ww themaki ngo Frmi by aukee. com’ class room’ hettps: S ww hizjouwrnals oo mmiby aubee T og 201507 why -
photo_large.cim foat=118 p=&03 wie=lkerp=talking=a bout=w est=wisconsin=av enwehim.
Jackson Fark
THEM MO
Bigns Tor Southgate Shopping Center Bigns for Southgate Shopping Center
htpe ;v wowisconsi n'his tery. org /B ecords Inmag /T M4 1145 http v wopm boda vooom news local _stori es’
0160 60 Z2 00 o Flici al 5=l oo king =at=o pions = For-d - les -of-
st h=27F=gtreet=co rrido rasp

3. After the students have accessed an historic Milwaukee neighborhood past and present day
image, they take notes to address the following guestions:

* What do these lmages tell you alowt tlds melghbor bood i Milwauskee in the past and today?
*  What b slmdlar and/or diffe rent about the lmages?
* Do othe images show chiange, comtimalty, or both change and contlnulty in this melghbor bivod ?

* Why dovou think there lias been clange, continulty, or botls clhange and continulty ln this
il bl oo

4. Ask students to share their responses with the rest of the class through a presentation format (e.g.
slide show, a formal essay, or informally through discussion.

5. The teacher may conclude this activity by asking students to use their discussion to more broadly
think about the answers to this question:

a.  How has the greater Milwaukee communlty changed and stayed the same? Change or
contlmedty? Why?

Ackerman, S, (2014, Miwaukee: Then and Now. Pavilllom: NY. SBEN: 97TH-1H081 5087
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Learning Outside the Classroom Activities

Learning Outside the Classroom activities engage yvou and your students with the Milwaukee
community. They are designed to build upon the in-lass activities as you bridge those experiences with
the community as a leaming resource.

LEARNING OUTSIDE THE CLASSROOMACTIVITY 1: MILWAUKEE
NEIGHBORHOOD ORGANIZATIONS/GROUPS - SO0 WHAT? NOWWHA

This activity will help students learn abowt Milwaukee neighbothood organization/s. Students will learn
ways those organizations work to celebrate and'or improve Milwaukee neighborhood's.

L.

It

Inform students that mewy Wilwaikes meiphborhosds frve melphborfood gromps ond assocbnifons
Nedglelvrle g arssorciations are groaps of people whe Bve or own property i a melghborhood wive form
O arEgn o B Qmiprove oF make charges o tvelr neighborkood, plan medghlorkood evenis, or

celebrare the positive feainres of teelr melghbarefood,

[Mrect students to take brief notes to answer the t:-llnwmb qu-:stmnq an th:: VATIOUS Mllmul.-:b—:
neighborhood groups’ associations found here: :

*  Whatis the goal and/or mbsslon of the nelghbor bood or gandzat lon?
*  What celebrations/events does the organlzation plan?
*  Whatare some of the major Bsues facing the nelghborhood?

*  What are Inldatives the organlzation seems to care most abowt?

[Decide which neighborhood orzanization to invite by taking a vote or students choose 3 they
would be interested in and then the teacher chooses from the top three.

BEFORE the Meighborhood representative amives, ask students to:
a. Speculate what neighborhood celebmtions'changes the organization might be addressing.
b. Create questions to ask the neighborhood representative. Examples may include:
* How does your erganlzation plan and priorvitize celebrations/inltiatives?
* What resources (human and materialy does your organlzation draw upon?
*  How might yvour assoclatlon communlcate a proposal with a city offlcial or foundation
representatbve to sollclt support and wecessary resources to accomplish your goals?
* How cam somseone my age partelpate in vour arganlzation?

AFTER the neighborhood representative presentation, summarize and reflect. Then ask students:
A, Do you feel you could be part of a nelghborhoosd organlzation that plans celebrations or
addresses slgnlflcant melghbor boeod lssues? Why? Wy Not?
b. What kind of organlzation mdght interest yvou? Why?

LANGUAGE ARTS EXTENTION: Students write and deliver a speech that identifies:

a)

L]
ch

APOSITIVE characteristic or PROBLEM [ would like to address in my nei ghborhoodeity, Why?
= (Useevidence/data to back your clalm that this Is a significant lsswe.)
The PFOSSIBLE ways [ can begin o address those issuwes through celebrations or changes.
The FOWER, my action plan, 1o address the isswes through a SERVICE LEARNING PROMECT. SEE
APPENDIXFE
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d) LEARNING OUTSIDE THE CLASSROOMACTIVITY 2: SERVICE LEARNING
PROJECT

= GO TOAPPENDIX F

For complete instructions, teaching strategies and activities that support students as thev:
DEVELOPASERVICE LEARNING PLAN,
PARTICIPATE IN ASERVICE LEARNING PROJECT, and
REFLECT ONTHE SERVICE LEARNING PROJECT

Appendix F inclodes:

I, Service Learning Steps and Process: This document outlines the basic ordered steps

for a service learning project.

II. Human Rights Grid with Project Options: The grid offers different action items/

options 1o teachers and their students.

HI Service Learning Community and Local Connections: Potential Milwankee Area

resources teachers can tap to support service learning projects.

IV, Service Learning Tips and additional Action Step Considerations: Additional
information about steps that can be taken for the action stage. These ups provide students
with options and explanations as well as general guidelines.

V. BReflection Options: Options and explanation for student reflection to use throughout
and after the service learning project

wwwwE® For Additional Service Leaming Starter Activitfes thapt# s
imtroduce service learning projects related to Human Righs

GO TO: Speaking Kighes: A Human Rights education toolkit for youth — 13 to I7
hitps/fequitas org wp-conte ntup ko ad= 201 101 SpeakingRi g hi=S amp e pdi
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Learning through Artistic Expression

LEARNING THROUGH ARTISTIC EXPRESSION 1: BRIDGES — DIVISIONS or
CONNECTIONS?

I. After viewing the film, The Making of Milwankee: the Nexr Chaprer, ask students to engage ina
“Fast Draw™; to create a visual that represents their thinking about this question:

a. What do the bridges ln downtown Milwaukee symbollze?

It

Ask students to share their visual representation and their mtionale for the representation.

1. Foradditional historical information on the Bridges and Milwaukee Bridge War, go to an earlier film
in “The Making of Milwaukee " senes: Fideo Chaprer 2: New Frontiers. View the film and then
have a further discussion on the question above.

= GOTO: themakingofmibwankee. com

LEARNING THROUGH ARTISTIC EXPRESSION 2: THE MAKING OF NEIGHBORHOO I
POSTERS IN MILWAUKEE: “THE NEXT PRINTS"

l. Begina discussion with the students focused on one of the Essential Questions for this unit:

* "What makes a place a neighborhood ?
Expect a range of answers as there is no one right answer to this question.

2. Havestudents recall content abowut different neighborhoods from The Making of Milwankee: The Next
Chaprer: Downtown, the East Side, Brewer "s HIlL, Riverwest, Halvard Park, Lindsay Helghts, the Third
Ward, Walker's Podnt, the Historle South Slde, Bay View, and the Memomomee Valley.

Aclelisionred Gifierarafont afril Hrese melphlorhoods o orfrer wesgiberioeeds i Mibweikee can alie be Sroned In

e City of Neig : by John Gurda

A S weninke e Hisrorie Miweaidee Tneorporaredy © 200 5,

17



3. Explain that during the 1980°s, the city of Milwaukee commissioned artist Jan Kotowicz to create a
series of posters representing the different Milwaukee neighborthoods. Local historian, John Gurda,

the namator of The Making of Milwaukee: The New Chaprer, wrote a history of these same
neighborhoods on the back of each poster. The front side of the posters can be found here:

= GO TO: bt e ity bwea ke pow S posters® W Vi Yoy ub 8

4. Ask students {individuals, pair or small groups) to choose a Milwaukee neighborhood and redesign
the neighborhood poster focusing on a significant aspect of the neighborhood. {utilizing sketches,
photographs, watercolors, colored pencils, markers, ............)

LANGUAGE ARTS EXTENSIONS

¥ WRITING: Students write a brief summary about what they've chosen to represent about their
neighborhood on the back of the poster. At the end of the summary, they identify one positive
thing they would like to celebrate about their neighborhood and one thing they would like to see
changed, improved, or added to their neighborhood to make it a better place to live and work.

¥ SPEAKING: Students present their posters to the class. The teacher might end the activity by
leading a large group discussion with students to address these two questions:

*  What do sooe of the nelghbor boods have bn commomn ?
*  What makes some of the nelghborhoods unlgue or spectal?

PFOSTERS ARE EXHIBITED!!! Students serve as docents in an exhibition to explaln thelr deslgns.

Learning through Literature

SEE APPENDIX A for ANNOTATED LITERATURE SELECTIONS
for CITIES, NEIGHBORHOODS, IMMIGRATION AND COMMUNITY SERVICE

NOTE T TEACHERS: S.I'ner.lr.l'n'.l hif e edele Tar Edgrgre i u.lru.l:l.-.'J'.'.'-eg.l"."lﬂ'.l'l'.r.ur.'::ae erler enbied of ReFdce .I:t'm'.lrilrll.; pERECT,
certiskler Srearperabing mofable e T poriay Joow peapds (ncliding veiore peoplded e aered o addve s
certini P nienial msiies. Fodong aelidts den ¥ anierowmaioadly koo winad S dlee S grigrenre i thede conmirionifies e
it Frorve an sense ol Frelpdessme sfkusiranion when Sey feove nor sessemrafioally leoared alad commbrinily service

Incorporate readingliterature options in the following ways:
1. Teacher Read Alonds: Choose excerpts from notable books to read for 5-10 minutes each day.  Use
picture books, They're focused, artistic, and thought provoking. NOT JUST FOR LITTLE KIDS.
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2. Individual Reading Assignment: Each student chooses a book to read and either wntes a summary
that highlights the ways people were actively involved in their community to address significant social
issues. O students could brnefly present what they learned to the class or their small data group, therchy

helping classmates become mware of vanous significant social issues and stmtegics.

3. Literature Circles/'Book Club:  The students are divided into small groups to read the same book.
(I vou are studying districs dara sets, (Gl response activity 2 & 3 the data group might also serve as a
clasy circle. Students are assigned 2 number of pages to read each night with time set aside in class to
process the book twice each week for 15 mimutes each time. For each literature circle meeting students:

a.  Engage ln pound rolds storyteling to summarize hlghlight assigned rveading.
b. Identify the significant lssues, ow people addressed the lssues and wihat they boped to accomplish.
.  I[Mscuwss whether or mot they could see themselves dodng the same tllng and how they mdght

do some thing slmilar in Milwaukee.

Milwaukee Trivia

T'his Milwaukee Trivia activity is a quick tool to engage students in thinking about their knowledge of
Milwaukee. The activities are not necessarily based on the content of the Video Chapter but requine
students to test their knowledee from vanous resources.

TRIVIAACTIVITY: A MAKING OF MILWAUKEE NEXT CHAPTER KAHOOT GAME

T'he following questions can be used in conjunction with the computer game Kahoot or can be given to
students without using as part of Kahoot.

I. Which of the following was the name of the Act in Wisconsin that ended collective bargaining for
public employee labor unions and led to a recall of Govemor Scott Walker?

A Act 10

B. The Collective Bargalndng Repeal Act
O Act 2012

. The Better Wisconsin Act

2. Tower Automotives, which shit its dooms in 2006, representing the continued decline of industry in
Milwaukee was located on the site of which former Milwaukee industry?

A. Falk Mamfact urlng
B. AMiller Brewery

O AL Smith

[r. Harley Davidsom

.Y
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3. Inm 2009 the second year of the Great Recession, where did Milwaukee rank nationally in term of
its poverty mate?

A, Flrst

E. Fourth
O Twelfth
0. Twentieth

4. Which of the following breweries did Miller Browery merge with in 20087
A Budweber Brewery
B. Lakefront Brewery

C. Coors Brewery

0. Pabst Brewery

8. Which of the fol lowing manufacturers no longer has factory workers producing goods at its
company in Milwankee:

A, Harley Davidson

B. Falk Mamofacturlng
C. MillerCoors Brewlng
. Riekow ell Aot oot

6. Which of the following neighborhoods in Milwaukee witnessed a major not in 20106 ducto a
police shooting?

A Lindsay Helglts

B. Sherman Park

C. The Historle Third Ward
n Bay View

7. Which of the fol lowing neighborboods in Milwaukee has witnessed the creation of the Walnut
Way Center to promote urhan health and agriculture?

A, Lindsay Helghts
B. Halyard Park
C. Riverwest

. The Historic Souih Side
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E. Which of the fol lowing Milwaukee companies has built a million square foot high rise tower
employing Milwaukee residents for at least 40 percent of the project’s construction hours?

A Jolnson Contr ols

B. Manpower Group

C. Northwestern MV ootwal
O Master Lock

9, The most recent newcomers to Milwaukee are coming mostly from all of these countries
EXCEFT:

A Mexleo
B. India
C. Germany

. Somalla

10, Which of the fol lowing neighborboods in Milwaukee is most known for its Latino culture and
character?

A Brewer's Hill
B. Halyard Park
C. The Menomdmee YValley

=

‘Wallier s Podmt



Timeline Information
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I'he Timeline Information that follows fits with the series but 15 relevant to The Making of Milwankee:
The Nexr Chaprer

2(HM -

2iHIS -

2(HMe -

2(HH -

2HH-

2011

211-

2012-

201 3-

2014-

2010~

2017-

Facebook founded
YouTube founded

Twitter fowmnded

Former Pabst Brewery complex beglns redevelopment
Deadly explosion at Falk Manufacturing

Tower Automeetive, the successor of AL Smith shuts its doors

Summer fest celebrates lis 408 Anniversary

Electiom of President Barack Obama

Beglnnlng of the “Great Recesslon™

Harley Davidson Msseuwm opens

For mation of Miller Coors created as jodnt venture from the Miller and Coors companies
Completlon of the removation of the Marquette Interchange

Milwaukee's poverty rate jumped from eleventh to fourth in urban A merlea

Election of Wisconsin Governor Scott Wallier
Fooc kow ell Aoutomation, the former Allen-Bradley, ends factory productlon in Mibvaukee

Wisconsin Leglslature Passes Act 10 — mostly ellmdmating collective bargalning for public

employes unions

Green Bay Packer Super Bowl vietory

Chris Abele elected as Milwaukee County Executlve

Bucyrus Imtermational, mindng equipment manufacturer since 1893 b acquirved by
Caterplilar Inc.

Falled recall agalnst Wisconsin s Govermor Seott Walker

Miwaukee's ety suburban poverty disparity s one of the worst im the natlon

Milwaukee Bucks sold for more than half billlon dellars

Potawatoml Hotel opens

Flrst busllding completed in Miwaukee's Century Clty deve lopoment om the former site of
Tower Automaotive factory

Ground breaking on new Milwaukee Bucks stadium
Rilots due to a police shootdng break out In the Sherman Park nelghbor hood

Morthwestern Mutwal Tower and Commsons coo pleted
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Timeline Activities

Use the fol lowing activities to engage students with the imeline:

TIMELINE ACTIVITY 1: THE BEST OF TIMES - THE WORST OF TIMES IN
MILWAUKEE

I'he timeline highlights events that have had both a positive impact on Milwaukee in the past ten years
and some of the challenpges the community has faced as well.

1. Havestudents create a chart with three columns: Positive, Challenges, and Both Positives and
Challenges.

2. Then have students categorize the events in the timeline acconding to what they perceive as
Positive, Challenges, and Both Positives and Challenges and to be prepared to explain their
reasons) for categorizing the events as such.

3. The teacher leads a full class discussion hased on student responses, OR, if students work in small
groups, have representatives from each group put their responses on the board and be ready to

explain the rationale for their categonzation choices.

TIMELINE ACTIVITY 2: THE ROOTS OF MILWAUKEE’S PAST IN THE PRESENT

. Havestudents examine a timeline from a previous Making of Milwawbes Cumiculum unit. It

might be best to break students into groups and have them foous on a specific unit.

= GOT: themakingofmilwan kee.com
o IN THE CLASSROOM SECTION to find the 5-12 Corricolom.

o Timelines are toward the end of each Chapter

2. After students have an opportunity to examine a previous timeline of an earlier time, instruct
students to choose an event or group of related events from the more cumrent timeline above from
The Making of Milwankee: The Next Chaprer that they feel were the most direct effect of events
from the previous Making of Milwaukee Curriculum unit.

Fowr exmmpde, g the aonds Modlern Milwaidee, the Hve e ndicares S e PO50-0 957 siphs new
Miwakee aduls appeared. Midwaideee 5 ety aidirlaon povesty rale belng one af Bre warss On e el

fir 2003 S rhve rlwelioe aleve wonckt B o aiveer effecr of Sl accarence fome PR50-1957,

3. Ifstudents cannot find direct cause and effect relationships between past timelines and the
timeline above have them consider and write what they think might be a cause/effect relationship
between an event or group of events above and previous events or occumences in Milwaukee's



23

past. This may be a eesult of events or occurrences within the same time period. For instance,
events like Tower Automotive closing its doors in 2006 was one of multiple contributing factors
to Milwaukee's poverty rate being so high by 20049,

Then have students share their ideas with the rest of the class, One way to display this on the
board or in front of the class would be to divide the events into broader themes like poverty,
spors, industry, political events, etc. and have students list cause and effect relationships they
discoversd under these headings., Dtherwise, the teacher may lead a full class discussion of
student findings.

Discussion Questions

I'he following questions go with The Making of Mitwaukes: The Next Chapter

= GOTO: MPTV.com

o To locate the film, Search The Mabing of Mitwankee: The Nexe Chaprer

Ihese questions focus on understanding main id eas in the video:

o Wb

9.

What were some key national changes that occurred from 2006- 31167
What were some key changes in the state of Wisconsin that occurred from 2006-201 67
How changes in technology have impacted people’s lives from 2006-20167

What types of gaps and differences have grown from 2006-201 6 between Milwaukee County and
the counties that border Milwaukee County?

What types of economic hope, construction, and development oceurred in Milwaukee from
2006-20 167

What are some of the main characteristics of the different neighborhoods discussed in the video
from 2006-20 167

How has the loss of manufacturing jobs impacted the city of Milwaukee from 2006-201 67

How has Milwmkee continued to develop and expand industnies and manufacturing from
2006-20167

Who are the new wave of immigrants that have come to Milwaukee from 2006-20167

10, What are some of the most significant factors in shaping Milwaukee s future according to video?
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These questions focus on eritical thought and analysis from the video:

L.

What has been the most significant change in Milwaukee from 2006-20 167 What has stayed the

same the most from 2006-20167 Has there been more change or contimuty in Mibwaukee from
2O06- M 16T

How have Milwaukees neighborhoods become more similar from 2006-20167 What have been
key differences in Milwaukee's neighborhoods from 2006-20 167

How has immigration to Milwaukee from 2006-2016 differed from Milwaukee's earbier history?
How has it been similar?

What are the most significant factors that have led to the growing divisions between the
city of Milwaukee and its suburbs from 2006-200167 Between Milwaukee County and its
neighboring counties from 2006-20167

What would most help Milwankee move forward to become more united and equitable
with its suburbs and neighboring counties?

This final question prompts reflection on the significant ssues highlighted in the video: The
Making of Milwankee: The Nexa Chaprer

In what ways could you become actively involved as a Milwankee citizen
to celebrate and/or help change our city?



Wisconsin Model Academic Standards (Grade 8)
The following standards are taught inthe lessonseries for “The Mokdir of M weckee: The Next Chagress '

Content Standards—>5Social Studies Performance Standards—Social Studies

25



Students in Wisconsin will leam abouwt geegraphy
through the study of the relationships among people,
places, and envirenme nis.

Students in Wisconsin will leam about the history of
Wisconsin, the United States, and the world,
examining change and continuity over time in order
1o develop historical perspective, explain historical
relationships, and analyze issues that affect the
present and the fuure,

Standarnd A: Geography

AR Use a variety of geographical representations,
such & political, physical, and topegraphic maps, a
globe, serial photographs, and satellite images, o
gather and comparne information about a place

AR5 Identify and compare the natural resource
base s of different stakes and regions inthe 1.5, and
elsewhere in the world.

ART Deseribe the movement of poople, ideas,
diseases, and products throughout the world

A B9 Deseribe how buildings and their decoration
reflect cultural values and ideas, providing examples
such & cave paintings, pyramids, sacred cities,
casiles, and cathedrals

ARR Deseribe and analyze the ways in which
poople in different re gions of the world interact with
their physical environments through vocational and
recreational activities

AR Give examples of the causes and
conaequences of current global isswes

Standard B: History

B.A.l Interpret the past using a variety of sources,
such as biographics, diaries, journals, artitacts,
eyewimess interviews, and other primarny source
materials, and evaluate the cedibility of sources
usad

B4 Explain how and why events may be
interpreted differently depending upon the
perspectives of participants, witnessas, reporters, and
historians

BB 10 Analyze examples of conflict, cooperation,
and indendepe ndenc e among groups, societies, of
nations

B.B.12 Drescribe how history can be organized and
anabyzed using various o iteria o group poople and
avent chronolegically, gesgraphically, thematically,
topically, and by isswes

Stamdard C: Political Sclence & Cltizenship

CART. Locate, organize, and use rekevant
information to understand an issue of public
concem, take aposition, and advocate the position in
a debak

CBE Identify ways in which advocates participate
in public policy debates

26



Comtent Standards: English

Performance Standards: English

Students in Wisconsin will read and respond 103
wide range of writing 1o build an unde rstanding of
wriflen materials, of the mae ves, and of others.

Students in Wisconsin will write ¢learly and
effectively to share information and knowledge, 1o
influenoe and persusde, to create and entertain.

Situdents in Wisconsin will listen o understand and
will apeak clearly and effectively for diverse
U [ROGS,

Standard A Reading/Literature
A8 Use effective reading strategies to achieve
their purposaes in reading
A 82 Read, interpret, and critically analyze
It rature
A8 Read and discwss |iterary and nonlierary texts
inorder o wnderstand human experience
A 84 Read w acquire information

Standard B: Wrltng

BB Create or produce writing to communicate
with different audiences for a variety of punposes
B.R2 Plan, revise, adit and publish clear and
affective writing

BRI Understand the function of various forms,
structures, and punctuation marks of standard
American English and wse the m appropriately in
O Cations

Standard C: Oral Language

C A Orally Communicate information, opinions,
and idess effectively to different audiences for a
variety of purposes
C.A2 Listen to and comprehend oral
O Calions
CARI Participate effectively in discussion
Standard D¢ Language
DBl Dheve bop their vocabulany and ability to wse
wionds, phrases, idioms and various grammstical
struciunes as a means of mproving communication

Stamdard E: Media and Technology

E&. | Use computers to acquire, ofganize, analyas
and communicate information

Stamdard F: Research & Inguiry

FA.1 Conduct research and inguiny on sel -5 lected
of asaigned topics, issues o problems and use an
appropriate form to communicate their findings

Comtent Standards: Mathematics

Performance Standards: Mathe matics

7
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Students in Wisconsin will draw on a broad body of
mathe matical knowledge and apply a vanety of
mathematical skills and sirate gies, including
reasoning, oral and written communication, and the
use of appropriate technelegy, when solving

mathe matical, real-world® and non-routine *
problems.

Standard A: Mathe matical Processes
A8 Use reasoning abilities
Standard E: Statistics & Probability
E.&.2 Work with data in the contexi of real-world
sinations
E.£.2 Organize and display data for statistical
investigations

E.£.4 Usethe results of data analysis

Comtent Standards: Sclence

Performance Standards: Sclence

Situdents in Wisconsin will demonsirate an
understanding of the melationship between scienee
and technoelogy and the ways in which that
relationship influenees human activities.

Standard C: Sclemce Inguley

CA| Identify questions they can investi gate using
resourees and equipment they have available

CA2 Identify data and lecake sources of information
including their own reconds to answer the questions
being investigaied

CA3 Dwesign and safely conduct investigations tha
provide reliable quantitative or qualitative data, as
appropriate, to answer their questions

CRA Use inferences to help decide possible resulis
of their investigations, use observations ke check
their inferences

C A4 Stte what they have leamed from
investigations, relating their inferences o scientific
knowledge and to data they hawe collected

Content Standarnds: Ari

Ferformance Standards: Art

Students in Wisconsin will understand the value and
significanee of the visual arts, media and design in
relation to history, citizenship, the environment and
social development.

BBl Explose how artist and cubures throughout
history have used art fo commumnicate ideas and to
develop functions, stneetures, and designs

BRE2 Recognize ways in which fomn, function,
meaning, and expressive qualities of art and design
change from culiwre b culiure and ariist o artist

B.E.3 Identify works of an and designed objects as
they relate to specific culiures, imes, and places

B.EA Know ways in which an & influenced by
artists, designers, and culures

BA.S Understand how their choices in am am
shaped by their own culture and society
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APPENDIX A: Annotated Literature Selections for
Im ration and Community Service

MOTE TO TEACHERS: ekl yenic dleciole v enpape (i anadysss of Milwenckes dara andd o service learning
ey, conslaler Dieorposeiring sokifde lreranioe Te poriray how peapde e bl veucig people § Teove fake s g T
fer enleliens commnpninmetonel Sesices. Kaorg ooy don b madosnanically boow whar s dlo ke engagpe D hel
comrpnniitifies and afen funve o sense of helplesne ssfrusiration when they have nol sysfenratically fearned alos
CERITHTGITITY RErCe.

As the teacher, you could incorporate reading/literature options in the following ways:

1. Teacher Read Alonds: Choose excerpts from notable books to read for 5-10 minutes each day.  Use
picture books, They re focused, artistic, and thought provoking. NOT JUST FOR LITTLE KIDS.

2. Individual Reading Assipnment: Each student chooses a book to read and either wntes a summary
that highlights the ways people were actively involved in their community to address significant social
izsues. Or, students could briefly present what they learned to the class or their small data group, therehy
helping classmates become mware of vanous significant social issues and stmtegies.

3. Literature Circles/Book Club:  The students are divided into small groups to read the same book.
(Ivon are studying district dara sets, [film response activity 2 & 3) the data group alsa serves as a
literature cirele. Students are assigned a pages to read each night with time set aside in class to process
the ook twice each week for 15 minutes each time. For each literature circle meeting students:

a.  Engage In round robin storytelling to summarize highlight asslgned veading.
b. Identfy the slgnificant lssues, how people addressed the lssues and what they hoped to accomplish.
.  DMscwss whether or mot they could see themselves dodng the same thing and bow they mdght

div somme thing smilar ln Milwaukee.

Fiction Literature on IMMIGRATION

{P=Picture Book, approx. 32 pages with meaning fuldartistic ill ustrations ... NOT JUST for KIDS ax
th e stories are focused, compelling and artistic)

Commor, L. (2004, Miss Bridle © hose a Shovel. (2004). Houghton Miffin: NY. This sory explores wia
{amaimadgranis ol owrse fo fakie with them to start o mew Bfe in o wmew conniey? 1ISBN: (-618-30564-5 P

Drantleat, E. (20155, Mama's Mightingale: A Story of Innmdgration and Separation. Penguln Group: MY,
Suryar, o madive Fladilon, works o stay compected ard free her mriher from o detenfon cenfer, 1SBN:
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Bl iamave Bean P A A RBoav of Felande Maleaw HIT Piabslchare Caliamibose G Ta solie of foe a5 i
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MNon-Fiction Literature on IMMIGRATION
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Fiction Literature on COMMUNITY ENGAGEMENT/SERVICE
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ISBN: U78-0-Tode-29Tn-2
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Candlewick: Somerville, MA. A lirde honsing project in Georgia grow to a worldwide movement.
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Sidanese by walle LOO mles o escape a clvl war and [Ted a comp for refigees.
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APPENDIX B: Milwaukee Aggregate Data

The following visual and numerical data provides varions information to help HIGH
SCHOOL students consider the positive and challenging aspects of life in Milwaukee. The
data is NOT all-inclusive. Itshould be considered a springhboard for helping high school
students think about what can be done to both CELEBRATE and CHALLENGE
Milwaukee. Students should be encouraged to add to and update this data at ALL times.

DATA LIMITATIONS
to SHARE WITH HIGH SCHOOL STUDENTS

1. All data is a “snapshot.” A specific piece of DATA is ONE aspect of life in Milwaukee.
You can NOT use one statistic to define all of Milwankee.

1. Data is never static. It changes every day.

3. People need to question the origing of data.

A Where did it come from? Whe sponsored/pald for the data collection?

b. Whocollected, published, drew conclustons and formed oplulons from this data? Why?
4. People need to question the gquality of data.

A, How old is the data?
b. Were the people who eollected the data qualified? How did they try to be objective?

. Were the mumber of samples or populations researched sufflclemt?

CAUTION TEACHERS: DO NO T sHARE CHALLENGING MILWA UKEE DATA

wnless you provide students with an opportunity to do something positive to help students respond tothe data
im a proactive way, ways that will bulld a sense of agency, such as:

Al Dvlting a Milwaukee nelghbor hood organzation to class to discuss student coneerns/questions abouwt an
Issme or to describe thelr organizaton. SEE FILM RESPONSEACTIVITY 4: P 1 & Pi. 11

B. Reading literature selectlons t hat portray great peoplefleaders who have engaged in communlty service’
actlon. SEE APPENDIX A

C. Engaging in a SERVICE LEARNING PROJECT. SEE AFPENDIX F
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MILWAUKEE WORLD CLASS DISTINCTIONS to CELEBRATE
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2nd Highest Number of Manufacturing Jobs in U5,
Harley Davidson Miller Cwors Briggs & Stratton Rexnord Gear (Falk)
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Histeric Landmarks/Historic Building Preservation

Water Tower Mitchell Bhdy. City Hall Mo rthwestern Mudual Chermania
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What else do you think is worth
celebrating in Milwaukee?

Find images that portray your choices.



Milwankee's Diversity, A City of Immigrants:
Languages Spoken by Students in Milwaukee Poblic Schools - Fall, 2017

African: (dyer 15 Lao
36
Akun {Asanie, Asen il Alman il Tui) 1 Maay
77
Albanian, Gh!g | Kosava| L] M.'Hiﬂj'
77
Albanian, Tosk 2 Ml Loy sl m
1
American Sign Langnage 2 | Mandinka (Manding. Mandings.
Mandinque Y and igu<) 10
Ambh aric 3 Muanya {Manvs Ksn, Mandings)
3
Arabic 351 Muasalit
4
Arabic, Stand ard 5 Mixtec, Mixteper Easiem Juiishuaca,
Wi wiee. Mixd | i
Arabic, Sudanese Spoken (Kheream Arabi 2 Nepali
4
Armenian 1 Oriva
2
Bengali 7 Panjabi, Eastern {Punjsbi Gurmukhi
Lourm uk i) 15
Burmese 636 Punjabi, Western
2
Cebuano (Brayan, Yissvan) 3 Pashto, Central (Matudi
2
Chin, Haka Th Pashto, Northern (rakits, Pastin, Pustis,
Wi fead) 3
Chinee: Mandarin 5 Puolish
2
Chinese: Other 3 Portoguese
2
Crowy 1 Rundi, kirnindi, Lirendi
2
Ehira 5 Hussian




English 63,820 | Rwanda ikinvaernands

12

i

Farsi Eastern (Persion, Dard, Pars) 1 Serbiam

16
Farsi YWestern {Persisn, Parsd [ranian | 1 Som ali

216
Filipino (8 ipine 1 South Asian: Other

1
Freach 28 | Spanish

8,865
Gand a 2 Svrabili | Kisvwahiil, Kisushdi)

99
German 2 Tagalog

4
Crujarati 5 Tamil

5
H it m i resde. Hadiian Cresde | 3 Telogn

3
Hausa 2 Thai

5
Hlindi B Tigrigna { Tigrima. Tigry)

12
Hmong L481 | Ukrainian

1
1 Bghvan) 4 LUrdu

T0
Indonesisn {®ahaa Indenedan 1 Vietnamuse

24
Karen, 8 gaw 551 Wi lof{ tuster, Velet, Wadal, YWareSyars,

Valisd | 1

Kaya, Eastern | Ksrenni Karenmi, Kavah Li 5 Wolnf, GG am bian
Kayay) 1
K hmer (Cambedian Central Bhmer | 4 Yoruba

2
Khmu 1
Kunama L
Kurdish Centra) 7

Kurdish Nerbem)




Kurdish (%suiherni 1

MILWAUKEE DISTINCTIONS to CHALLENGE and CHANGE

Milwaukee is the 5th poorest US city
Serwhivrm, Fronk. “Their b Moe Proorery Brg Oy b dhee U507 TIASE Adsporioe | 7 Sepd 2009
bgred aw U8 Davdos Bareas, Ameviean O v Servev 2004 dase

29.4% of Milwaukee people live in povertv.
43.3% of Milwaukee children live in povertv

Ll ad Sacdes Cewnws Bueeaw | American Fae) Fiwdes "SI0 Povertv Saaiws W e Piary §2 Nowd Rea® 20000 — 2004 Amevbeun Crommssin’ Sarien
LLE Cewrnn Bavean 1 Admerlean Commandny Samier Dilce, 2004, b, 7 Warck 2008
O e o T R TR O R Y = e AR P i A e R f il e TR i e N TR T TR Y TR S

Milwaukee has the greatest segregation between rich & poor than anv other metro region.
Flardda, Rickard awd Chavlons Md waler SEGRECUTED LITY The Lrangraphv of Ecowomle: Sepregation W daer ko ' Wbk,
Tearromde: Marilw Proacperity Tendivne, Fel, 2005, b, 7 Mae 20086

Milwauokee is the most segregated city in the US,
Sarcrnh, ol v, Awahy Kiersz, awed dran Ladiw, The 29 LI'.'.I.I'.'EQ'\.' egohi-d LI e Tn A rica.”
Bhalwery farkler, Bilnea 5 bexddew; foec, 22 Jan 2018,

Wisconsin has been ranked the worst state in the country for racial disparities

between black and white children.
Rawe for Resule Poley Repost, Sep Balimone: Annee £ Casey Foandagon, 2074

Wisconsin has the highest incarceration rate for African American men in the US.. with
12.8% (or 1 in 8) in state prison and local. nearly double the national average of 6.7%.
Half of African American men in their 30s in Milwaukee Co. have been in a state prison.

Pawasaral, fofi and Lole M. (aion, Wsconsin s Massincaeeration of Afncan Amencan Malkes: Workiore Clalenges jar
QI A Dniversd of Wisconsin-Wihvaukes. Enplovaieat and Traisung fncbuke, Mif3.

The unemplovment rate for black males (ages 25-54) in Milwankee is 52.7%.
Leviwe, Mare B Bace awmd Male Ermploiment b she Wake of e Drear Receas bowe. Ulwehiersit of W serawesiie - Ml asdize, Canber o Ecvminmid
vl opmmwd, T, 20012

A nationwide FBI investigation in 2013 revealed that in one dav, 10 Wisconsin children

were rescued and 100 suspected traffickers were arrested, among the highest in the nation,

Wb, Lesds, Whicians be Lin makers Cowrbas Slae s r:‘..lu.'.rl.; Faaiapie- irafl ekl Fretilem ™
s comrine Diazeiie. Whreinerin Oazetie, Y My 24

Milwaukee Homicide Review Commission revealed that 77 vouth (ages 12-17 vears) in
Milwaukee were sex trafflicked between 2010 and 2012,

.|I.'..|.'|'|'ﬂu'h'|'|'|'ll" e Newwrbar ool X Trondile Kisad Troannle [ S Lot 3 vk M WM watile Pelkce e peariwieed LMV e Ml natiakiee . Wil e Ffeamid chille
Review Cranminscar be Coveralt ativer wi il Rathd wk Retowrce s, §F Ape. 2000
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MILWAUKEE HOMICIDE RATES: 2005 - 2012

2005 | 2006 | 2007 | 2008 | 2009 2010 2011 2012

Homicides 112 103 105 7l T2 24 86 91
VYictims %
Black 7 5% H1% BOS%: T3% 7H% 7 3% B1% BO%%
(% White | 10% | 5% | 11%| 15% | 10% | 15% 5% | 6%
% Hispanic 13% 13% 6% 11% 11% 11% 11% 12%
Suspects %
Black B1% B6% B1% 75% BY% 7 7% 93% 75%
| % White 7% | 3% 5% | 9% | 4% | 12% | 4% | 5%
% Hispanic 11% 11% 10% 15% 9% 11% i&ﬁ__L 19%
MNonfatal
Shootings NA 621 485 448 439 400 473 508
Victims %
Black MNA B6% Ba4% HE% BY% B4% B6% BE%
| % White NA 6% 49 5% 5% 5% | 5% 5%
S Hispanic  |NA | 7% | 9% | 8% 8% | 10% | 8%, 6%
Suspects %
Black JNA | B7% | 85% ] 89% | 83% | 91% | 92% | B9%
(% White  |NA | 3% | 2% | 2% | 2% | 2% | 4% | 2%
% Hispanic | NA _109% | 129% | 8% | 14% | B% | 5% | 7%
Breakdown of the Milwaukee Homicide Review Commission data from 2005-
2012, by race, for homicide victim /suspect and nonfatal shooting
victim /suspect

For ADDITHYN AL MEIWAUKEE CURRENT DATA GO T

i anli
i wailvalaiacnm
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APPENDIX C: MILWAUKEE DISTRICT
IN-DEPTH DATA ANALYSIS ACTIVITIES, Pr. 1 & 11

MILWAUKEE DISTRICT DATA: “DATA SPEAK™ amd ANALY SIS, P 1
“Teacher Models Reading and “Data S peak™

In this in-depth data analysis activity, the teacher models how to “read amd speak dara”, make inferences
and ask questions based on the Milwaukee Police Distnet Data for District #1. Milwaukee District #1
data is disaggregated & aggregated data that represents the Downtown and East Side on demogr aphics,
howsing and community development, nelghborhood quality of life, and public safety. [nstrict #1
disaggregated & apgregated data can be used as a comparison point to study other Milwaukee distnets if
vou choose, Mherwise this lesson (Pt 1) can “stand alone™ with no further follow up.

l. Explain to students that:

a.  Joln Gurda motes ln the latest Making of Milwamkes video chapter, * The Nexd Chaprer,” thiat
Miwaukee comtimues to experlence both growth and widenlng economle, political, and
cultural gaps.

b. Today, we are golng to engage in study of one Milwaukee district to better understand what
It's Wke to lve in ome Milwaukee distrlct.

. We begln our study by working as a class and then in small groups to examine and “speak
data" from Milwaukee Pollce Distrlet #1.

d. Explaln that a pelice disides can eneompass more than one sedphborheod.  For example,
Ddstrlct #1 Includes Downtown, Brady Street, the Thivd Ward, and the East Side.

. This data provides demographic, housing and land wse, quality of Bfe and public safety
Informathvn

f.  As wou think abouwt this data, think abowt what Ufe might be lke in this district and bow the
data mbght be ke or different than the data and Ufe ln vour own melglbor lbood.

2. Using the smant board, the teacher will display this website

e R0 T itmedappe.ciomilbwiws public Application SRS police District index jsp

NOTE to Teacher: You can choose to access this District 8 data ahend of time and make hard
copies for shdents to ecamine thronghows the lesson. O after completing 1-4 of the learning
activing vou can provide stidents with the entive data report or ondy the s pecific data page they
are assigned to rend and report. However, at the beginning of this lesson, you will vant all
stndents focused on a large image displayed on the smart board for whole group participation
ax you pradel “doto speak.”

3. Where is Dvstrict #17 Display the map for District #1 {first page of the data set.) To provide
students with an initial understanding of Distnct #1, ask students if they can identify where some
famous Milwaukee Landmarks are located on this map. If students are unsure of famous
Milwaukee landmarks, ask them to identify landmark locations such as Lake Michigan,
Miwaukee River, Biverside High Sehool, Grand Avemse Mall, Summe rfest Grounds, Bucks Arena,

"W .. WE__ s WA ETEWF WEWN______W__ _



MAPQUETTE UNIVErsiTy, Freoways, Uw-Nuwaukee, ¢

4. Whao lives in District #17 Look at the demographic data for Distnct #1. Explain that:
Demographic data is information about the people who live in District #1. MNote that the
disaggregated data for Dnstrict #1 15 in the first two columns,  City wide {aggregated data) is noted
in the last two columns on the nght
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a. Model how to say the first few categones, in other words, “speak data™
i. For example, looking at the first data sets, say:
o The Toded Popadation aof Disireicd 81" Iy 47807
o The Tobed Popidation af Milwaikes is S00.633 people
o Ko, INsirics 81 represenis 804% of Milwankee 5 popidarion.

The area aof Disieics #1 i 5086 sgiare mles,
Thee wovad sgoare miles for Milwankee s 96 64 miles.
Ko, Ddvprics 81 represens 3.260% of Milwaikee's area.

5. After modeling a few examples, examine the remaining District #1 data by eliciting student
participation. Ask these questions:
*  Bused on ohis data, wive are the people wite lve e Disivice 817
* Ixdr similar tooor different dhan dhe data for gee Oy of Wibeaikee?
Let students answer randomly or call on students to “speak data.™

g. Ask students:
* I lt your Initlal perception that she demognpdele dose repeesenred here is similar fef
differens than pour nedphborbood ¥
* L iwlbart varyes mmdgder 8 B slmilar i o differend thar s oien mel gl bk lurod ¥
*  Encourage students to provide specific examples' evidence to support their
thinking.

6. Follow the same instructional procedure above to examine the remaining District #1 Data:

a. What b the housing and land use in District #17

B What & the quality of life in District #17

¢, What I the public safety in Ddstrict #17
I Teaeher Models how 30 “speak dogr '
Zivel. Ask Braelenss re " speak data'
A Ask staelenss fo shink abenes oo et represented in D arier #1 0 sivdlar fo or

el e Kivent K cafy o Blre de aonnsr sedglelsr oo doned B0 posevcide evlalence of the wavs

Kivey B lieve 58 55 siondfenr o differens,

7. After examining all the Data for District #1, encourage students to make inferences about what
life is like to live in District #1. Pose these questions:

= What is life like in District #17

= Can we make some inferences about life in Distnet #1 based on the data we've
examined?

= Provide an example of an inference by stating something like this: “Based on the data
regrrding popn bedien by age, most people (n Dsivicr #1 are between ages 18 & 34 ypears ofdd
This ix miose Hkely becanse UM is in shar diseder amd mar )y college stndemis
live in the area

B, OPTIONAL INDEPENDENT DATAANALYSIS FORECAST. IF you determine that a
student/group of students is willing and able to engage in further data analysis of another
Milwaukee neighborhood, GO TO the Next Activity: Pt 11 This analysis and reflection could
lead to an interest ina SEEVICE LEARMNING PROJECT within the neighborhood analyzed.

Pt. Il (OPTIONAL)
MILWAUKEE DISTRICT DATA: “DATA SPEAK™ and ANALYSIS, Pt. 11



Independent Student or Small Groups Read and “Speak Data™

NOTE to TEACHERS: DO NOT engage students in this learming activity unless you plan fo assist

vhdent as they engage in social action or service lenrning related to their data, fanalvsisfreflection
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Leaving snwdents with a partiad pictwre of Milwankee data and withows investigating what can be done 1o
aekdress the isswes may leave students withowt @ sense afagency, or hape for the possibility af @ brighrer
titire for themselves, their families, neighborhoods and cinvy. Help stiudents consider ways they aan
become actively engaged in their neighborfioods.

l. Students choose another neighborhood district data set to analyze. They can choose their own district
or randomly draw or be assigned a particular district.

I, Instruct students that they are to work independently OR in small groups (3-4) to:
a.  Read and become famidliar with thelr district data.
b. Comparedata between the district data and the Clty of Miwaukee data.
o s the district data shndlay tofdifferent than the Clty of Milwaukee Data? Ln wlat
ways?
o Dowes the data compare with your own nelghbor bood e xperlence?
. Declde as an lndlv. / group which 3-4 distelet data fems are most important to share with the class.
d. Declde as an ndlv.group which persons will share
o The district map, *Where Is distreict #7 What are landmarks i this dlstr et
o The disteict data as compared to the Clty of Milwaukee Data
o Acclass discussion on the followlng questions:
e Whatis life ke in Ddstrict #77
= What gaps! lssues should be addr essed in this district #77
e Inwhat ways should they be addressed?
e Inwhat ways they could be actively involved In addressing the lswes?

3. LANGUAGE ARTS Extension:

*  WRITING: Students wnte a reflection on what they have learned, what data most
interested them, why (so what?), and the way's they can envision becoming actively
engaged inthe commumty (mow what?y Petentially a SERVICE LEARNING PROJECT.
{SEEAFPPENDIX F)

*  SPEAKING: Students deliver a speech highlighting what they leamed, what data mot
interested them and why (so what?) and way/s they can envision becoming actively
engaged inthe community (mow what?y Potentially a SERV ICE LEARNING PROJECT.
{SEEAFPENDIX F)



APPENDIX D: WASHINGTON HEIGHTS and SHERMAN PARK QUOTE
Excerpts taken from
Gurda, J. (20015). A City of Neighborfroods. Milwaukee: Historic Milwankee, Inc.

Washington Heights
“When residents are asked to describe their feelings for Washington Helghts, they use
the waord “love " with a frequency that amy comm unity activist would find heartening, 1
fove my home,” T love this neighborhood,” T Tove living here.” These statements of
affection are not difficudt to understand.,  More than o century after the first wrban
residents arrived, “solid” ix sl the word for Washington Helghis, Solid homes. A solid
citizenry. Solid institutions. Solidly residential land use. Solid rows of trees shading
impressively well-kept homes and yards.  These have been the major atfractions since
the first years of settfement in Washington Heights, and they represent o solid

Soundation for the future of this wrban-suburban nei ghborhood.™
CRRR SRR R R R R

Sherman Park

“The Sherman Park Community Association has had mo shortage of (ssues to address
since ity imception.  Deindustrialization rovaged the Thirteenth Sireet indusirial
corridor in the 1980% leading to a sharp fse in unemplovment, particalarly in the
areas nearest the trracks. The foreclosure crss of the eardy 20005 left Sherman Park
with hundreds of vacant fumes, often on streets where that were otherwise stromgholds
af pride. Like bad apples in the larger barrel, the abundance of board-ups has posed o
serious threat to the neighborhood s stabilitg ™

“The richest expression of diversity surfaced in the porthwest guodnant (of She e an
Park), As other Jewish congregations moved to suburban locations...Beth Jehuwdah

remained in the ofd wefghborfood, and i became a nuclens for new fife. Sherman
Park became the only place in Milwaukee in Milwaukee, and perhaps in the United
States, where you could find a kosher meat market next door to an African foir-
braiding  salom (her institutions foined Beth Jefwdah in making distinctive
comtributions o the neighborhoods vitality. St Josepl’s Hospital.. has grown to
become a medical complex of regional importance.  The Mathew Keenan Health
Cemter...as  been providing  public health services simce 1932, Cavar prvsa 1oi By



monprofits.. have worked diligently to reverse the impacts of the foreclosure crsis
Sherman Park itself remains the neighborhomd s green focal poimt . oamd its centerpiece
is the Mary Ryan Boys & Gids Club, a major resource for the community’s young

people.”
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APPENDIX E: URL Links to Neighborhood Images
Third Ward
THEMN LY
ltalian Community and the Blesed Virgin of Religious Procession at Festa Haliana held on Summerfest
Fompeii Church in the Third Ward Cerounds in the Third Ward
Tt e v theena sk maggo Frmi e s dose. cnm cla s roo my hvtpe: S nonmi by aukoeeom s ens onal Testiva ks farticl es’
photo_large.cfm foat="& P=23 festa 20 16T neup himl
Bay View
THEM NOW
Aovtomabdile at Kinnickinnic & Linomln Ave. Bay View Art Bus Shelter on Kinnickinnic, Lincoln &

Hanw £l

httpe b v themakings Dniby aukee. comdlassronm’ phato . | http: Sacchive. jsonline. com new <"V by aukes hay-view =
largecln? cat=3 S&p=6d5 arthus=shelter-w ould=-hano r-city-workers-
i R-T360 joy0- 161 X78695 himl/

Hil Iside
THEMN NI
Hillside Housing Foruject Hilkide Terrace High Rise
Tt e wrwr Uhoenm i mego Frmi e o dose. onmcla ss roo md htpe: Sww wohacm o g Hlom e C omponents’
photo_largecim fcat=11&p="04 Facility i rectory! I 2254

The Menomonee Valley

THEN N
Menomnmee Yalley Valley Fields in Menomonee Valley
et e v, thee i b b oo D wea s ke e, com e lassroam ) plyoto- hittps:/ foday.margquettesdu 201790 L ma rguette
large.cfm?eat=2&p=210 instal b =seasonal =dom e=at-y all ey=Tekds!
MNorth Point

THEN N



Milwaukes Water Works North Point Flushing Station Colective Lakefront Café

et A ww themaki ngo Frmi by aukee. com’ class room’ hettps: o nmai by aukee.co mhistory farticles urban-
photo_larpesciiom Foat= 18 p=Xh spelunking =col ectivo=lakefront. him.
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Dowwntowm
THEMN NOW
Looking West on Wisoonsin Avenue Wit Wisoonsin Avenue
Tt e wrwr Uhoena i mego Frmi e o dose. onmcla s roo my hettpes: Ao wow b jowrna s oo ma i by audosehlog 20150 T why =
photo_large.cim foat=118 p=603 we=keep=talking=-a bout-w est=-wisconsin=av enuehim.
Jackson Park
THEM MY
Rigns Tor Southgate Shopping Center Bigns for Southgate Shopping Center
htpe s Pww wowisoonsi n'histary. org B ecords Innsge/T M 1145 httpeww wopma toda v.oom news local _stori e’

20 16060 B2 01 60 Tici al s=1 oo King =at=o ptions =For-4 = miles -of-
south-I7*-street-corrido rasp
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APPENDIX F: SERVICE LEARNING PROJECT
GUIDELINES & ACTIVITIES

Service Learning Steps and Process: This document outlines the basic ordered steps

for a service learning project.

Human Rights Grid with Project Options: The grid offers different action items/

options 1o teachers and ther students.

Service Learning Community and Local Connections: Potential Milwankee Area

resources teachers can access to support service learning projects.

e Learning Tips and additional Action Step Considerations: Additional
information about steps that can be taken for the action stage. These tips provide students
with options and explanations as well as general guidelines.

Reflection Options: Options and explanation for student reflection to use throughout
and after the service learning project

wwwsss For Additional Service Leaming Starter Activities that ##*+*
imtroduce service learning projects related to Human Righs

= GO TO: Speaking Rights: A Human Rights eduwcotion toelkit for yonuth — 13 10 17
hitps e quitas org/ wp-contentuploads 201 190 1/Speaking Ri ghisSample. pd £
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I. SERVICE LEARNING STEPS and PROCESSES

I'here are many considerations when setting up a service-learning project. Technically there are three
parties invo lved:

a. the schonl or organization working to educate learners,

b. the learners, and

c. the agency receiving the service.
To help create a successful project, the needs of all three parties need to be taken into consideration,
Listed below are componenits that will help create a meaning ful service-learning projeci.

| .Engaged Participation - Engage the learners from the beginning. The learners are the ones providing
the service; therefore, they should be engaged in the process of determining what the service will be.
Even if the instructor needs to create an initial list of potential projects, the leamers should be informed
as to why certain ideas are on the list and others are not, and they should be engaged in a process to
decide on the service project that is selected. This engagement not only provides learners with a sense
of empowermentand ownership over the project, but it also provides more opportunity for learning. In
addition, the leamers can be utilized as a resource.

I .Collaboration - Build partnerships in the community. While not in every case, often the service being
performed is going to be provided through a communi ty agency. Building partnerships with community
agencies from the beginning will make the ensuing relationship more successful. While it is true that the
agencies are receiving a service they need, they in turn are providing the forum for the learners.
Community agencies can also be helpful in assessing the need for different projects that you may be
considering. This is a very impaortant component of the partnership because the service provided should
address a gemuine need in the commumnity. Engaging community voice through collaboration is the best
way to ensure that what you perceive to be a problem is, in fact, a problem in the community. Sinoce you
may want to begin assessing community need prior to reaching out to a specific agency to avoid
wasting time and resources, you can start by building a relationship with a Volunteer Center, your local
United Way or a Boys and Gids Club.

3. Integration - Create learning ohjectives. Prior to the service project you will need to determine what
the leamers are going to leam about by engaging in the project. Objectives that are tied to a cumiculum
and leaming standands will help measure learning,

4. Preparation - Provide tmining and orientation. The learners will need training and orientation and the
agency recetving the service may need traiming and onentation as well. Learners need to know and be

RS [ SR R | J— S —



I.UL'I.HLIL'LI Eirl LIS B IJJE .
« what thelr role ks
= nn-slte expectations
+ rules and regulations they will need to follow while on-site
= respons bilitles they will have
# how thelr serviee relates to the human rlghts ssue they are stud yving
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+ tralnlng ln speclal skills they may be wtillzng

= lnformation about the organlzation where the service |s taking place such as the mBslon state ment or
havw the or gamlzatbom ope rates

« what services the organlzation provides and how thelr service is helplng others

= what to do in case of an eme rgeney on-site

Tl ik wine, the agency recelving the seruce may medd faliing and orlen foflen of wled serileelearming means,
e o work with poorg people, and whar the edicator's learnng objeciives are for the larners

5. Action - You've engaged the learners, collaborated with a community parner, integrated learning
ohjectives, and prepared, prepared, prepared. Now it is time to mll up your sleeves and implement the
planned project.

. Reflection - Much of the leaming in service-learning occurs through reflection during and after the
project. Reflection can take many shapes at many different times. However, after the project is finished
it is especially important to engage in a reflection activity again because during the projecta lotis going
on, often too much to really assess all the learning that is taking place.

7. Evalmation - Now that you have implemented the service project, re-visit your partnership with the
organization where the service was provided, and all other parners in the project. Together you wall
need to evaluate how this parnership worked. YWere expectations from all partners met? If not, what
can be done next time to meet those expectations? How well were learning and service objectives
met? What impact or results did your activities have on the target community? Everything will not
always go as planned or run perfectly, so expect some bumps in the road and some lessons learned
along the way. These lessons will just make the next time around that much better. Overall, both
parners want to be better off for having had the experience.

B. Celebration - At this point everyone involved has put in a lot of hard work and a lot has been
accomplished. It is time to celebrate those accomplishments. Celebrate with your partner organizations
for opening their arms and working with you. Celebrate with your leamers so they know that all their
contributions are truly appreciated. And, celebrate youmself for being an engaging influential educator!
If you are short on time, you can combine the celebration with reflection.



II. SERVICE LEARNING IDEAS RELATED

to

HUMAN RIGHTS ISSUES
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There are many types of service learning projects and human rights issues to consider through the service
lens. The following chart can help assess what serviee projects can be wtilized to address and leam about
specific human nghts issues. [tis intended as a reference and is not a comprehensive document.

Please remember that service learning does not have to take place outside of school or organization in
which you are learning to be service or to meet a community need.  For example, writing advocacy
letters can be done in the classmoom and linked to an English or grammar class while atthe same time

helping the learners to look deeper at their nght to write those letters and at disenfranchised groups who

perhaps don't have the right to write.

to be a guide and is not an exhaustive list.

T'he gnd below indicates which project can be used to teach about corresponding human rights topics.
Some projects can be utilized with more than ome topic. [t is up to the instructor as to how you want to
frame the project and which human i ghts topics you would like the project to encompass. This is meant

FRIMELCT!
AREA

CHILDREN'S
RIGHTS

LAWY &
JUSTICE

ELALITY &
ISCRIMINAT N

E % LR W8 EN TAL MIWERTY &
RIGHTS RIGHTS

Soup Kitchen

*

*

*

Homeless Shelter

*

L]

*

Women's Shelter

*

L]

*

Hegistering Volers

Flanting Ciardens

Mentoring

Tutoring Kefupess.Youth

Hospital

Senior Citicen Home

Fuolitical Asylum Seeker

Planting Trees

Clean Farks, Bivers ...

Mature Center/Farm




Builling Homes

Educational Campaign

risahility assistance

Frotect Freedom of Speech
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1. POTENTIAL LOCAL/REGIONAL CONTACTS

for

SERVICE LEARNING PROJECTS

This contact [ist is mot intended to be comprefensive but rather to prompt your creative

thinking about service leaming project possibilities.
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Lssises Organization Contact Website
Civil Rights NAACE {4147 562- 1000 haip:/nasc pmkeorg’
Civil and Workers® Wooes de la Fronkera {4147 43- 1620 haipe: /M orgy
Right
Civil Libertics ACLL of Wisconsin Emilic DeTorre
{414y 2724032
axtension 23
Dromestic Yielence Sojourner Family 4y 9332722 hitps:Famibypeac ecenteror g’
Peace Center resgureesd peting-he lpd
Electad City Milwaukee Commaon | {414) 286-222] hitp it mil vk o gon
Lawmakers Council Or use the websiie | CommonCouncil'Council-Member-
o find your county | Meb-Pages hin# WG Givigu:
board memiber and
click on their name
for contact
information
Elected County Milwaukes County Use the website i | hitp:/Soounty.mil wauke e gov)
Lawmakers Board of Supervisors | find vour county County B oard
board member and
click on them for

contact information
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Elected School policy | Milwaukee School Office of Board Rt mps. milwaukee k 1 2w Lus/en/
makers Board Memibers Cporvier Tl ! Dristric A bout- MPS/S chaol -Boand!
1414 AT5-R284 School- Board-Me mbers. him
O use the websike
s Finad your s ool
hosard member and
click on them for
comact informmtion
Human Trafficking Human Trafficking [rana Wiorld bttt il welsingd pmai Lo gm
Task Force of Greater | Patierson
Milwaukee E-mail:
TREE
Peace Serve 2 nite Pardeep Kalcka It Vs v 2t oqg
Connect throush
wibaite!
hap:sy
servelunie ong!
anmact-1/
Peace and Justice Wisconsin Metwork W08 250-9240 Tttpes e wnge or g
for Peace and Justice | {Madizon)
Racial Justice: Black Lives Matier s Facehopk link | hitps:/w wowe Baoehaonk. com.
bor contact BLMMEE!
Bacial Justice Uplifting Black s Facehook link | hogs:iw wow Bochook. com
Libreration and for comtact LELACKMEE
Communitics
Social Justice— Urban Undergrounsd 1414 444-8726 hitps: A wwe urbanunsderground, org!
Youth driven
Social, ocononiic, Citizen Action of 1414 ATR-4501 hitp:fwwwcitize nactionwi or g’
anmd envirenmental Wisconsin
Justice
Woting Rights Leapue of Woman Leigh Ann Tidey Lwvmilwankee org
Yolors 1414y B94-301 3
Yoah hoae lessnass, Pathfinders 1414 2T1-1 5640 hitp: /‘pathfindersmke org’




Irauma
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IV. SERVICE LEARING TIPS

and additional

ACTION STEP CONSIDERATIONS

- Allow students a voice in selecting the topic to ensure buy in:

2. Start early, The service learning project, when done correctly contains multiple steps {start ing
activity, investigation, activity, reflection, follow-up). This can take longer than you think.

3. Field mps should be planned well in advance to ensure tansportation, funding, and approval.

4. Regular scheduling and grouping of students into different aspects of the service learning project

can be helpful in organizing.

LLAENT ]

TO WITH

punitive restorative

Dvill Serggeant | Consudiant

NOT FOR

neglectiul paternalistic
Ladsses-faire Helicopter

com ACDDAUINTARILITY  lineconiag duciphis sl

==

Service-learning should result in
students being held accountab le
to each other and to Wi State
Standards. With proper support,
the result is a restorative process
that is student-driven and
culturally responsive.



L e RUTPPORT i encowrsgcment, muare) - = HI

Options for Action S
Listed below are options for what role action could play in your service-leaming project. Keep in mind,

the expectation should not be to complete all four options, but rather to complete one well, or at most teo
of the options.
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AWARENESS: Educate people about the issue and persuade them to change behaviors or generally raise
AWATETICSS.,

- Exvample: Create a presentation on the exploitation and trafficking af children in countries arownd the
warld. Share with the awdience what local support is available to children who have experiences or
witnessed vialenoe and frack action faken by the communin:

SERVICE: Use your passion and creativity to take action that addresses the issue and solves pmblems
through volunteerism.

- Evample: Organize a voter regisiration event in youwr communify, ensuring inclusive pariicipaiion in
decision-making and equal fustice for everyone.

ADVOCACY: Convince leaders to address the 1ssue, using their volce or joining others to effect change.
- Evample: Sign up and join UNICEFs global movemens, BENDITOLENCE, and recave tips on haw you
can connect with initiatives in yowr country fo end vialence againgt children.

EHILANTHROPY: Raise and donate money for the issue or provide in-kind suppart.

- Example: Ask a local Laundromar or small business for permission fo create a mini-library enahling
narents to read to young children while they do laundry. Or partrer with a local organization like Hunger
Task Force to set up a food drive af the school.
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V. REFLECTIONACTIVITIES for SERVICE LEARNING

Reflection is an integml part of the service leaming experience. Dunng reflection leamers evaluate their
experience, assess what they have learned, and apply what they learned to both prior and future
experiences. It is often during reflection that leamers evaluate their own value system and begin to adapt
their values based on what they have learned from their experience.

Reflection can take place at many intervals throughout the service leaming experience. For example, you
can start with a reflection activity, have one after each new learning component and end with a reflection
activity. Starting and ending with a reflection activity allows carners to do a companson of what their
values and knowledge were before the activity versus what they are after the activity. If you only have
time for one reflection activity, it is best to do itat the end of the service learning project so learners take
time to think about everything they have learned.

Reflection activitics are found below. Any of these activities can be used and you can also adapt them to
fit your needs. This is just a small ample of reflection activities; there are books and guides solely
dedicated to reflection that can also be used. For additional information about reflection and more
activities ideas, see Connecting Thinking and Action: Ideas for Service-Learning Reflection. RMC
Research Corporation. [2(H13),

e Journal - Have leamers keep a joumal throughout the activity or set aside time to joumal after the
entire expenence. Journals can be handed in as a part of the service project or they can be pesonal to
the learner. Materials neaded: pens or pencils and paper or a notebook. Sample joumaling questions
or journal topics might include:

What was easy/hard aboot the projectlesson plan?

What did you learn?

What was unexpected or what surprised yon ?

What and/or how did you contribute?

How conld others contribute?

How have your perceptions been altered?

What do we need to do to protect others from this issne, or further resolve this

issne?

* If I conld change anything, | wonld change...

*  If | ruled the world, this issue would be different becanse...

* In the future what am [ going to do to help?

* ® % ®* % % &

% Pictorial Journal - Leamers can take pictures throughowt the service project and lesson plan
and then hang them on a wall. They can also dmw pictures that represent their experence and
hang them. Magerial reededs camera and [Bm or disposable camens, or colored pencils and paper

% Walking Reflection - Hang a piece of flip chart paper in four different areas of the mom. Each
piece of paper should have a different time or element of the service project at the top. Learners
travel from cach piece of paper in groups and take turns writing down a word or two that



descnbes how they felt dunng this penod of the project. They also read what others were feeling
during that same time. Maderinls needed: [Bpchars paper, fape fo hang the paper, and markers or

frems.

- Whip - A whip is done by going around the room very quickly and having the learners say one
word. Whips can have a different goal each time. For example, one whip could be ‘one word that
descn bes how you are feeling right now”, “one word that describes a feeling you had during this

experience’, or "one word that describes something you learned dunng this activity’. Materils
Aeededs i e

. Debate - For this activity leamers will have a debate with cach other on the issue they have been
studying. For example, leamers can debate the pros and cons of freedom of speech, or they can
dehate the pros and cons of making Spanish a second official language of the United States.
While much of the learning on the topic to be debated will have already been done, you may
need to pro vide some additional research time for this activity, Mideriels meeded: potentially none
if pai feel the fearmers have been given enoigh information tieeiegh the service project and lesans, or
rhey mury meed access foe oo Bvary, the news, or the Infernes,

o Interview - Have leamers interview someone about the issue they have studied. The imerview
subject can be a family member, a fnend, or someone in the community, These interviews can
use many different formats. One format s for learners to interview a family member with
everyone using the same guestions. During the interview they can share with the subject the
information that they already know about this topic. Exemple question for the interview subject:
What is a refugee? {f the subjoct answers correctly then they move on ta the next guestion, if not
the leamer can inform them abowt what a refuges is since they will have just learned this.
Examiple quesion for the infeiview sibject: What are some ciroemstances that oontribute fo
refiugees maving? Again, if the subject daes nat know the learner can share what they have just
learned.

Nate ta Teachers: As an additional learming outlet for the learners. Anather farmat is fo have
learners choose sameone they want fa interview and then have all the lenrners analyze the
interviews that were conducted and then draw canclusions abowr those imterviews. Materials
needed: interview guestions, paper; and pens.

= Write a Children's Book - Learners can convey what they have leamed and what they want others
to mow about the issue by writing a children's book . Materials meeded: Constinicton paper, paper aid
pens.

- Collage - Have leamers create an individual collage that represents the issue they have just studied,
r the class could make one collage together. Marerdals neededs magazines, markers, poster board, glie,
pctiires from the (nierner that can be prinied o, Rewspopers,

% Letters - Have the leamers write thank you letters to the community partnen{s). Have them include
one thing they leamed and one thing appreciated abowt the partner. Another idea is to have the
learmers wnte letters to themselves detailing what they have leamed and one thing they want to
change about their own behavior that will contribute to improving the issue. The letters can be put
in aself-addressed, stamped envelope and turned in. Four to six months later secretly put the letters
in the mail so the learners will be reminded of their expenence when they get them. Maverals
nmeeded: paper, pens, envelopes and Samps,



b Fishbowl - A fishhowl is st up by having leamers get into two circles, one inside the other with the
learners facing each other. You give students a topic or question relating to the lesson to discuss for
two minutes with the person they are facing. For example: What did you learn? Or how did you feel
during the project? After two minutes the inside circle rotates moving one person over so each
person is facing someone new. For another two minutes they can discuss another topic or the same
one. The inside circle continues rotating until they are back in front of their original partner.
Muterials meeded: mone
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= Press Releases - Have the learners write a press release about the community need and the project
they implemented to address it. This will provide reflection and publicity! This reflection activity
may be more useful if implemented as reflection during the service learning process. [f the media is
interested in doing a story it is useful for them to know about it before the project is completed.
Murerialy meeded: paper, pens, envelopes and sbomips oF compaiers, nfernes connecBons and Bewspaper
weleite addresyes,

% Advocacy Speech - This culminating activity asks students to argue one side of an issuc of their
class's choice. Students present evidence of a significant social problem, hased on the service topic
chosen; one that can be solved by a change in American policy and through the work of community
parnemships and/or advocates in the city of Milwaukee. The idea is that students advocate a
solution to a problem and present evidence that demonstmtes that their solution i=

workahle. Potential 5 peech guidelines include:
o Beapprovimately 6-8 mdnwtes lomg
o Contalm at least 5 eredible sources (based on experlences, journals, perlodicals
mewspapers, books, The Making of Milwaukee Film Serles, ete.)
o Yerbally cite sources, the ssurce qualifications amd dates

Note fo Teachers: The seleciion of appropriale supports for o posifion statement (5 consistent
with the ACT writing component that asks students fo consider multiple perspeciives and create
thedr own using information o support their choices.

The speech structure may vary based on teacher preference. However, a suggested

structure follows to ensure that students are directly linking the speech to the service leaming
component.

a)  Presemtatlon of the problem {(known as need or harmsp

by Whicl actlon msst be taken or which policy st be changed (the plan) te selve the

prrehle m.

¢ The workability of the plan (solvency).
NOTE to Teachers: You may also consider inclwding a component where students in the andience
develop guestions challenging their classmates claims fo allow for an opportunity for sidenis fo dive
deeper into their own perspectives.



Service Learning Reflection: Open-Ended Reflection Prompts

What?
What luappened?

What did you observe?

What bsue ks being addressed or population |s belng served?

E 0 ]ﬂ rhﬂ ['I

Dvid you learn a new skill or clarlfy an lnte rest?

How Is your experience different from what you expected ?

What lmpacts the way vou view the situatlon/experience? (What Lens are yvou viewlng from7)

What did you lHkedislike about the experlence?

What did vou learm abowt the peoplelcommumty?
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What are seme of the pressing needs/issues In the commmunity?

Hiw dies this project address those meeds?

What seem to be the oot camses of the soe addressed?

What other work Is currently lappening to address the lsue?

What learning cccurred for vou In this e xperlence?

How can you apply this learning?

What would you lke to learn mwore abowt, related to this project or Issue?

What follow-up b needed to address any challenges or difflcultles?

What lmfor meation cam you shave with your pecrs of the comomwnity?

If you could di the project agaln, what would you do differently?
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MORE GREAT SERVICE LEARNING REFLECTION ACTIVITIES

By Robin K. Jones (jonesa cos,nsfodo)

For helpful information and sdditional links on Service-Learning

= GOTO: wwweasoslede'serviceleaming

“Tried and True Teaching Methods to Enlhance Students” Service- Learning Experience™

complled by Professor Mane Sloan (Milamd Dade Community College) and based on the work of Julie
Hateher and Bobert Bringle in “Reflectlon Actbdtles for the College Classroom (Indlana Unbrersity- Purdoe
Undversity Dndlamnapaolls)

1. Personal Journal - Students will write freely about their experience. This is usually done weekly,
These permonal journals may be submitted periodically to the instructor, or keptas a reference to use at the
end of the expenence when putting together an academic essay reflecting their experience. (Hatcher,

1 994)

2. Dialogue Jowmal - Students submit loose-leaf pages from a dialogue journal bi-weekly (or otherwise
at appropriate intervals) for the instructor to read and comment on. While labor imtensive for the
instructor, this can provide continual feedbhack to the students and prompt new questions for students to
consider during the semester. (Goldsmith, 1995)

3. Highlighted Journal - Before students submit the reflected joumal, they reread personal entries and,
n=ing a highlighter, mark sections of the journal that directly relate to concepts discussed in the text or
in ¢lass. This makes it easier for the instructor to identify the student to reflect on their experience in
light of course content. {Gary Hesser, Augsherg College)

4. Key Phrase Journal - In this type of joumal, students are asked to integrate terms and key phmses
within their journal entries. The instructor can provide a list of terms at the beginning of the semester or
for a certain portion of the text. Students could also create their own list of key phmses to include.
Joumal entries are written within the framework of the course content and become an observation of how
course content is evident in the service experience. (Hatcher, 1996

5. Double-entry Journal - When using a double-entry joumal, students are asked to write one-page
entries each week: Students describe their personal thoughts and reactions to the service experience on the
left page of the journal, and write abowt key issues from class discussions or readings on the right page of
the joumal. Students then dmw amows indicating relationshi ps between their peronal experiences and
course content. This type of journal i= a compilation of persomal data and 2 summary of course content

in preparation of 2 more formal reflection paper at the end of the semester. (Angelo and Cross, 1993)

fi. Critical Incident Jowrnal - This type of journal entry focuses the student on anal ysis of a particular

event that occumed during the week. By answering one of the following sets of prompts, students are
asked to consider their thouehts and reactions and articulate the action thev nlan to take in the fotare:
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Diescribe a significant event that occurred as a part of the service-leaming experience. Why was this
significant to you? What underlying issues (societal, interpersonal) surfaced as aresult of this experience?
How will this incident influence your future behavior? Another setof questions for a crtical incident
journal includes the following prompts: Diescribe an incident or situation that created a dilemma for you
in terms of what to say or do. What is the first thing thought of to say or do? List three other actions you
might have taken. Which of the above seems best to you now and why do you think this is the best
response” { Hatcher, 1996)
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7. Three-part Journal - Students are asked to divide each page of their journal into thirds, and wnte
weekly entries duning the semester. In the top section, students describe some aspect of the service
experience. Inthe middle of the page, they are asked to analyze how course content relates to the service
experience. And finally, an application section prompts students to comment on how the expenence and
course content can be applied to their personal or professional life. {Bringle, 1996)

K. Free Association Brainstorming - { This reflection session should take place no earier than the end of
the first 1/3 of the project expenence.) Give cach student 10-20 “post-its"" and ask them to write down

all the feeling they had when they first heard about their service-learning requirement. After they finish
the first question, have them wrnte down all the feeling they had when they experienced their first “field
encounter.” After finishing question two completely, have them write down all the feelings they ane
having “nght now™ reganding their service-learning expenence. Encourage them to wnte down as many
different brainstormed thoughts as possible {one for each card). Have three newsprint papers

strategically located and taped to walls around the classroom. Have one with a large happy face, one with
1 =ad face, and one with a bewildered face. Ask students to now place their words on the newsprint paper
that closest fits their brainstormed feelings. Then have them stand next to the newsprint that has most

of their feelings. This exercise involves both writing and speaking and is nonthreatening in an oral
presentation sense. { Sloan, 1996)

9. Quaotes - Using quotes can be a useful way to initiate reflection becmise there is an ample supply of
them, and they are often brief and inspiriting. Here are some quotes as examples you mi ght want to use:

“ff we do notact. We shall surely be dragged dovn the long, dark and shamefid corvidors af time
reserved far those whao possess power withou! compassion, might withowt morality, and strength without
insight “—Dr. Martin Luther King, Ir.

A different world cannor be built by indifferent peaple.” —Homee Mann

“f helieve that serving and being served are recipracal and that one cannaot really he ane without the
other “—Robert Greenleaf, educator and writer

“Never dowht that a small group of thaughtful, committed citizens can change the world: indeed_ it's the
anly thing thar ever has. “—Margaret Mead

“Unless you choase to do grear things with i, it makes na difference how much you are rewarded, or haw
much pover vou have. "—Opmh Winfrey

Cuotes may be used in a variety of ways. You might give each student a page of quotes and ask them to
pick one that fits his'her feelings abowt the service-learning project. Then you could ask them to explain
why this quote represents hizther feelings. The best results seem to be when the students are given the
sheet one session before the reflection class. This gives them time to put their thoughts together. The
students could also do it as a one-mimite paper that might then be read and explained to the rest of the
class. (Mame Sloan, Miami Dade Commurnty College)



10, Quotes in Songs - Ask the students to find a song where the singer uses lyrics that describe what
he/she feels about the service-learning prmoject. Emphasize that it does not need to be a whole song but a
lyric in a song. If they have access to the song, tell them to bring itin to play at the end of the reflection
session. Even if they do not have the song, ask them to “say™ the Iyric that describes their feelings. This
usually proves to be *“fun™ in a sense that it creates a casual atmosphere and bonds the group together.
Many times, others will help by trying to sing it with them. Playing the songs usually creates a
celebratory atmosphere. You might also bring a bag of Hershey's kisses, or something similar to keep the
festive spirit going. {adapted from Prof. Gwen Stewart’s song speech, Miami Dade Community College)
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11. Reflective Essays - Reflective essays are a more formal example of journal entries. Es=say questions
are provided at the beginning of the semester and students are expected to submit two to three essays
during the term. Reflective essays can focus on pesonal development, academic comnections to the
course content, or ideas and recommendations for future action. As with any essay, criteria can be
clearly stated to guide the work of the students. (Chris Koliba, Georgetown University)

12, Directed Writings - Directed writings ask students to consider the service experience within the
framework of course content. The instructor identifies a section from the textbook or class readings (1.2,
quotes, statistics, concepts) and structures a question for students to answer, For example, “William

Gray has identified five stages of 2 mentor-protégé relationship. At what stage is your mentoring
relationship with your protégé at this point in the semester? What evidence do you have to support this?
statement? In the following weeks, what specific action can you take to facilitate the development of
your mentoring relationship to the next stage of Gy s continuum ™ A list of directed writings can be
provided at the beginning of the semester, or given to students as the semester progresses. Students

may also create their own directed writing questions from the text, Directed writings provide opportunity
for application and critical analysis of the course content.

13, Experiential Research Paper - An expenential research paper, based on Kolb's expenential learning
cycle, is a tormal that asks students to identi fy an experience at the service site and analyzes that
experience within the broader context to make recommendations for change. Mid-semester,

students are asked to identify an undedying social issue they have encountered at the service site.
Students then rescarch the social issue and read three to five articles on the topic. Based on them
experience and libmary research, students make recommendations for future action. This reflection
activity is useful in inter-disciplinary interests and expertise to pursue issues experienced at the service
gite. Class presentations of the experiential research paper can culminate semester work. {Julie Hatcher,
LLTFLILY

14. Service-Learning Contracts and Logs - Service-learning contracts formalize the learning and
service objectives for the course. Students, in collaboration with their instructor and agency supervisor,
identify learning and service objectives and identify the range of tasks to be completed dunng the service
experience. Oftentimes, a service-leaming contrmet cannot be completed until the student is at the

agency for a couple of weeks and has a clear idea of how their skills and expertise can be of service. A
service log is a continuous summary of specific activities completed and progress towands accomplishing
the service-learning goals. The contract and log can become the basis for reflection when students are
asked to assess their progress towards meeting the identified objectives and identity the ohstacles and
supports that had an impact on their ability to achieve the service-learning objectives. These items can
also be submitted in a service-learning portfolio as evidence of the activities completed.

15, Directed Readings - Directed readings are a way to prompt students to consider their service
experience within a bmader context of social responsibility and civie litermcy. Since textbooks rarely
challenge students to consider how knowledge within a discipline can be applied to current social needs,
additional readings must be added 1f this is a leaming objective of the course. Mrected readings can
become the basis for class discussion or a directed wnting,



16. Ethical Case Studies - Ethical case studies give students the opportumity to analyze a situation and
gain practice in ethical decision making as they choose a course of action. This reflection strategy can
foster the explomtion and clarification of values. Students write a case study of an ethical dilemma they
have confronted at the service site, including a description of the context, the individuals involved, and
the comtroversy or event that created an ethical dilemma. Case studies are read in class and students
discuss the situation and identify how they would respond. {David Lisman, Colomdo College)

17. structured Class Discnssions - Structured reflection sessions can be facilitated dunng regular ¢lass
time if all students are involved in service. It is helpful for students to hear stories of success from one
another. They can also offer advice and collabomte to idemtify solutioms to problems encountered at the
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service site. The following exercise is an example of structured reflection discussion: list phmses that
describe your senses/feelings at the service site. List phrases that describe your actions at the service
site. List phrases that describe your thoughts at the service site. What contradictions did you sense at
the service site”? What connections can you make between your service and the course content” { Madine
Cruz, Stanford University)

18, Truth is Stranger than Fiction - (This is an exercise that is best used towand the middle or end of the
student’s expenence). Have the students break into groups of three {no more). Ask them to share the
most unusual story that happened to them during their service-leaming experience. Some students will
he hesitant at first. [f they really can't think of one, don't let them of f the hook. Tell them to take the
assignment home, write it and submit it at the next session. This usnally motivates them to think of one
rather quickly. In fact, most classes come up with some interesting stories. Then have the class

come together as a whole and share them. It is surprising how animated all the students get. Even if

it'’s not their own story, they feel some ownership if the person was in their group. Usually everyone ends
up shanng a story. As you move through the exercise, even the reticent ones usually find themselves
sharing something. Be prepared to prod these students a little. If you happen to have a class that's filled
with interesting stories, you might want to save these stories and submit them to the Service-Learning
Program for future use. (Dhane Sloan, Miami Dade Commumty Colleze)

14, Student Portfolios - This type of documentation has become a vital way for students to keep reconds
and leam organizational skills. Encoumge them to take photographs of themselves doing their project,
short explanations { like business reports ), time logs, evaluations by supervisors or any other appropriate
“proof™” which could be used in an interview. Require them to make this professional. Keep reminding
them that submitting it at the end of the term is only one reason for doing this. “The real reason is to have
documentation to present at future interviews. This could be a major factor in distinguishing them from
other candidates.” Student portfolios could contain any of the following: service-learning contract, weekly
log, personal joumal, impact statement, directed wntings, photo essay. Also, any products completed
during the service experience (i.c., agency brochures, lesson plans, advocacy letters) should be submitted
for review. Finally, a written evaluation essay providing a self-asscssment of how effectively they met the
learning objectives of the course is suggested for the portfolio.

20, It’s My Bag - Tell the students to find a bag at home (any bag). Then tell them to fill it with one {or
taro -depending on the time) item(s) that remind them of how they feel about their service-learning
project. Tell them to bring this bag with the itemiz) to the reflection session, and have them explain their
items to the rest of the class. The items that they bring usually tum out to be inspiring visual aids that
bring out some great comments. ( Adapted through a speech exercise provided by Prof. James Wolf, 1998)

21 It's Your Thing/Express Yourself - This reflection exercise takes a long time in preparation
|probably several weeks, if you want them to use lots of creativity ). You can use a solo version or group.
Both usually turn owt to be very rewarding for the individual performers and the class. Tell the students
that they will have the opportunity to create their own version of their feeling towarnd the service-learning
project. Examples could include poetry, visual art (paintings, drawings, sculpture), music {mp is a rather

popular choiee for this exercise), individually created games or puzzles, any form of creative outlet that
mivee the chiadamt the chanes o merfvrn ore avmlain in Foed of the e lace 1o vrhat veas ars lonlAime e Ba
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sure to require that it must be some kind of |:n-|:1|1-'|-|:11.1..1| work that he/she created. This type of reflection
works well if you have each student create something. However, if vou are imited for class time, ask
them to form groups and give them the same directions explaining that at least one of each group
members feelings must be included in their creation. You will be amazed at the kind of creativity that
surfaces either way you do it. {(adapted from Multiple Intelligence exercises created by Profs. Michael and
Donna Lenaghan, Miami Dade Community College)

21, Small Group Week - This is a simple altemative to full lass reflection sessions when you really
want students to have a maximum amount of ime to talk individually, Schedule the reflection sessions so
that only a small mumber of students need to attend. The group should consist of no more than 10-12, 1if

&7

possible. The rest of the class will be scheduled to attend other class periods, using this period for
whatever you want them to be doing ouside of class. The students will feel more ke sharing when you
form the group in a small intimate circle and spend the period asking them questions related to their
service-learning experence that encourage self-expression. { Prof. Dave Johnson, Miami Dade
Commumity College)

13, E-mail Discussion Groups - Through c-mail, students can create a dialogue with the instrctor and
peers involved in service projects. Studemts write weekly summarnies and identify critical incidents that
pocurred at the service site. Students can rotate as a moderator of the discussion every two weeks.
Instructors can post questions for consideration and topics for directed writings. A log can be primted to
provide data about group learnings that occurred from the service experience.

24, Class Presentations - A way for students to share their service-learning experience with peers is to
make a class presentation through a video, slide show, bulletin board, panel discussion, or a persuasive
speech. This is an opportunity for students to display their work in public format. A similar presentation
can be offered to the community agency as a final recognition of the students ™ invo lvement.
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